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August 4, 1975

Dear Col eague'

The Ac demlc FoundatzonsyDepartment at Rutgers Camden sponsored
an Educatio al Consortium in Instruction during the 1974-75 academic -

~ .

year.

The urpose of the consort1um was three-fold:

1

onsorti
We hope
this most

We

. support departmggt : .

| to ‘engage in, feseaxcﬁ into ex1st1ng 1nnovat10ns in instruction
. and discussions grew out of the consortzum

Eng;osed you will find an evaluative 4eport of the Educatzonal v

to promote a closer unity betweeh the academic disciplinés,
educators in the urban communlty, st ts, and the academic

to focus on | the teaching-learning aspeft of hzgher educatzon

and foster new onesg this campus.. Many interesting activities .

-

which contains elabordtive data on its successes and failures.
hat this document will stimulate 6ther institutions to pursue
important- aspect of hzgher'educatzon ~ improved 1nstruct10n.

rd

invite your comments and questions. . "

Sincerely) .

Miriam -T. Chaplin
Project Coordinator .
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. Introduction L e

This report attempts to describe and evaluate the Educational Consortiunp‘in Instruc-
. ; : ythe Academic Foundutions Depurtment of Camddn College of
Arts and Sdiences (CCAS), Rutgers University, during tlé 1974-75 academjc year. The
Edu coonal Consorgium, a group of faculty. students, and community educational leaders
who wishied to focus on the teaching-learning . relationship at CCAS, .was supported by a
Speardd grant from the Educationat Opportunity Fuad {E.O.F.), New J#rsey Department
ot Herber Fducation. To some degree, this report 1s meant to satisfy the E.O.F. require-
myrehtan evaluation be submitted at the termination of the program. But the document
e Ao atended g illustrate @ news educational project that may serve-as a model for repli-
o other insututions where improving the quadity of instruction is deenled a worthy
Zoal " : por ‘ |
In the following pages, seven areas of information will be covered, r.e., sfeps taken in
o ad evaluating educational programs, pretiminary conceptions of the Educa-
v Coasortoum, specific objectives designed to achicve the overall program goal, person-
sk and nrorenal resources, activities performed by Consortium | participants, fesults evalu-
atad ceording o pre-estabhished  criteria, and recommendations for expediting similar
programs severalmppendices will be included that document karious aspects of the Con.
<ot em’s operation. Individoals,who have contributed therrtime 2qd effort to
are ated i dhie text; their assistance is gratefully acknowledggd.

e

-

- : -
Lo Liwlunting an Educativnal Program . o I . s
‘ . ) : | - ST
In order to understand the procedures used in this report to evaluate the Educational

Consortium in Instruction, it will be necessary first'to designate the steps thaf must be.fol-
lewed i developing and evaluating any educational program. An educational program,
whitever its purpose or the institutional level at which it is im'plcmérfted. consists of a group
vi activities, materials, and personnel organized to” attain particular objectives associated
" Witlt the feaching-learning process. A viable program also requires the idpntification of
speaitic educational outcames and the costs involved in- achieving those outcomes. Evalua-
. tion. which may be performed continuously diring program operation or a plied only at
. the end, would be impossible without the systematic considcratli)Sn of all program data.
The complenty of that data, will determine the complexity of evaluational strategies.
Thus, the evaluation of small “units” within the teaching-learning process is considerably.
~lgss claborate than the evaluation of a total institution such as a college or university sys-
« tem. Program evaluation falls somewhere betweéen the two on a theoretical scale of com-

" pleniny. R - ‘ 1 C "
Evaluation can be facilitated by planning procedures that establish in advarce every
step-of program development. These steps. which will be desctibed briefly as they- per-

« tain to educational innovation, are the following: N t "

. (1). Instituticnal Context."The school, college, or other educational institution must
be identifed. along with. jts chief characteristics and majos operational goals. A convincing
attenpt must be made to show that existing programs or policies do not meet the educa-
*«  tional needs that are critical to the institution’s proper f§nctipning. Two types of infio-
vative programs that may be emplayed to bridge the gap|between “what is” and “what
ought to be” are those designed to meet learner needs| (e.g., the need to improve
reading skills) and those designed to meet institutiopd y
new budgeting and accounting system). This repi
© type. N e N - |
"‘ (2). Overall Program Goal. An educaticigi must be directed toward the
- accomplishment of some purpose within the -tfac jng process. Planpers should

- . - c o om
L s ; . . o

mine and evaluate, the former

7 '

the program

(eig., the need ‘to-develpp a.

A 3
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a alue. The selecnion of actiyities is made by the program director, alone ot in consultation

A snrtrum. 3{1at will be answer

- . ’

. hiave s cleas-idea of what their program will e\cntu.llly do in securing educational ad- . -
vancement; otherwise they may experience confusion in developing effective program ac-

“Tivines. Of mw"ue to be eceated that satisfy, as directly as possible, af least one

of the broader learnet or institutional needs which have been perceived as critical. The—

overall goal for the Educational Consortium in Instruction will be drscussed m section [1

of rhrs rnpurt‘ R s

. ”

Specific Program Objectives. Program ob]utn es must relate to the overall goal
and bL :uﬁmcml_\ numerous to encompass the major anticipated outcomes. Conversely,
obiect ves must be few enough to permit practical collection” of data concerning their de-
aree of attunment.- The exact number of objectives will be determined by balancing these
two considerations. Each objective should contain an expected level of success (criteria)
t» be wseertained by the use of measurable or observable data, and each should designate
an estiniited time pcrmd for achievement (six months, one year, etq.). .

Laysovatve programs do not require complctd\ original objectives as long as they in-
clude some features which are new to the host inspitution. Sgecific objectives for the Edu-
ol Consortium will be described in section flI : ‘ -
(+). Program Resnurces. Everything that contributes to the realization of program
objectives can be termed “resotrees.” One obvious resowrce consists of monetary funds
which wre allocated in the p program budget. Funds may be secured from outside sources,
such os covernmental agencies or private foundations, or they may be obtained from the J
mn~ittution’s recular budgetary allotmerits. A second major resource consists of peoplc 1.€.,
thorgwho are needed to achieve objectives by planning and exccuting program activities.
I’.wrﬁ 1 +Liff and consultants can be utilized in some cases, but a minimum number of
full-tif ~personnel must be present to give the program continuous direction. Funds and
personnel for the Educational Consortium, along with special matetial resources, will be
] lx*{u‘l mosection l\ . I S
(3) Program ‘I(Iultus Ob]ettl\CS can be reached only by the applrcatron of ma-
tesial and human resources to particular activities which are chosen for théir instrumental

with others, on the basis of practical énsiderations such as time limitations, teaching-
lcarmng environment, precedent set by similar prpgrams, and so on. Once activities arc .
cheseny stdf members must efiploy therr lrmlted resources to plan and carry out the, ac-

uvites as readily as possible,/ - b, -

However, when implefenting rn%oVatlve educatidbnal programs, it may be qﬁt:essary
to adspt activities so novel to the ifistitation that they must be developed slowly to insure '
full acceprance. Section V. of this seport will ‘indicate how actlvmes for thg' Educational
FConsnitium were cgficeived and implemented. A
Etaluation. Quantitative and qualitative data that havt been col- -
{ties must be evaluated .according to pre- arranged criteria est )
anT objectives” stage. Results or outcomes may take the form of
tests, survey (mtervnew andﬁuestronn'ure) information, writen re- .
ports observation-derived checklists, finameial ledgers, or other substantive data.-Appli- . .
cation of evaluation criteria to the results should produce answers to these questions ‘Did
the ctual results match those anncrp'lted in the program objectives? What aspécts of pre- -
granm activities were most sucCcssful and which were least successful? .Were: the results
achievéd done so within budgeted resources? Were the éducational outcomes conducive to
future progress of the institutidp® What recommendations can be made for future develop- .
ment of similar programs? THhEs %ﬁc the questiofs, as they pertain to the Educatronal Con-
x}} &ﬁyncms VI and VIL , .

lected from_program:
tiblished in the ©
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. Backippund of the Educational Consortium , ‘ SO YA
. . . 4 4

Camden College of Arts ond Sciences is the only full-scale academuc unif of Rfitgcrs 7o
t'ivessity in Southern New Jersey. The si¥teen acre campus is adjacent to downtdwn
Camden and oontains six modern academic buildings along with severaltrenovated oldés
stiuctures. The 27007 students of the college are predominatly drawn from Burlington,',
Cemdencand §sloucestep counties.which constitute pict of the nation's fourth largest met- %,
ropolitan arcea. The Stud{?’ijt& nost ufw&mm commute to college. bring with them the di- %
verse backgrounds of a mixed u ban-s?_)urb.m population. They study in twenty-five aca- ©
denvc departments, with over thirty majpr programs.” The_chief mission of CCAS is to *
sepve thee students by developing and securing a strong liberal arts curriculum at the k
andergraduate lesel, CCASprovides further opportunities in a limited number of graduate
prozr msand in g wide range of non-degree orienfed educational experiences designed to
nicet the neads of urbap/citizens.

Considerme the Jocation and mission.of Camdghd College of Arts and Sciences, it is
not rrusea) that mAny non-traditional students havé enrolled in the institution. Low-in- -
come students, edteationally disadvantaged young people, nunorities, veterans, and older-
Wdudes e attracted by the college’s favgrable social and financial climate to continue their
formal educxion. However, these new students bring special learning needs to an insti-
tution that hos developed instructional methods and processes for more traditional stu-

dents vwhoo vanl recently, have formed the learning “publig” at CCAS. Non-traditiomal -
students. unlike their predecessors, do not always relatg~ivell to the standard academic
procedure of ¢lassroom lecture-discussion and may obtdin very little learning value froin
th' orrangement. For‘example, the Educational Testiglg Service found in a 1972 survey
co0 COAS nstructional units that the general quzﬁity of lectures was rated less than good
~by . muajority of students in 25 per cent of the coursgs; more disturbingly, the overall
. value of discussion was rated less than good by a prajority of students in 43 per cent of’
- thre courses.Perhaps these figures -point to- insuffitcient preparation or-poor classroom de-
iivery on the part of some instructors. Nevertheless, there, is room for speculation «th¥ the
teonnques themselves may be inadequate to reach the minds of the new students. ’

Members of the Academic Foundations Department afe acutely aware of the learning

difficulties of non-traditional students. The department offers remedial and developmental
o stiaction for educationally disadvantaged students who enter college without adequate
- — =kills 1n reading. mathematics, or other basic areas: It has been the experience of depart-
“ment:lonstructors that these students, who enroll through the Educitional ‘Opportunity
Fund Program (E.O.F.), often respond more readily to innovative teaching methods
: - than to traditional ones. Academic Foundations personnel have been convinced that new
- techniques can aid the learning process of E.O.F. studenf®as well as other undergraduates
~in all disciplines represented at CCAS. However, until recently no vehicleexisted to in-
form other” faculty members of this. possibility and to suggest instructional alternatives’
) .that might be adopted. The department long desired to create a special ¢ducational pro-
> . gram devoted to improving Yhe teaching-learniny relationship at TCAS. .
' The-opportynity to pursue this goal came in January, 1974, when the department re-
- ceived netification from Ms. Juanita High, Executive Director of E.O.F,, that 100,000
.+ dolkars of state'funds had been earmarked for special innovative.educational projects de-
signed to enhance the success of E.O.F. students in New Jerdey colleges and universities.
The only stipulation listed .in the notice was that proposals should contain programmatic
aspects that®differed from the usual E.O.F, supportive services. Ms. Ruth Dixon; Chair-.
man of the’Academic Foundations Department, believed that the grant competition—pro- -
vided a unique opportunity for developing an infiovative program at CCAS to focus on the.
. ¢ ' . & . - - B
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“teaching-learning relationship, She asked Ms. Miriam Chaplin, Language Arts Coordi- 7
nator, to-write 2 suitable proposal. Ms Chaplm ﬁmshed the document - time to meet the / »

February §, 1974, deadlme

The proposal included a ratlonalc a summary of program objectives and activities, ¥ -
timetable, and an estimated budget Perhaps the best way to indicate the proposal’s es-
p sential points is to quote from its content: \

I‘radxtmn.ﬂly, instruction at thc collcge level has been geared to a homogcncous popu-
lation. The students were, for the most part, high achievers whose potential for aca-
demic success determined their admission. They were highly motivated with clearly
defined wnls ... Today, the student pepulation in most institutions is heterogeneous.
Students ard admlttcd with varying degrées of ability and in some instances, lives of
poverty and despair have prcvcntéd the formudation of well defined goals .

[f these students are to succeed, a great deal of attention must be given to the in-
structional methods used in the classroom. Instructors must be willing to devote more
of their time to insuring that students completely understand what they read and
hear , .. New approaches in téaching and learning are needed.

lhc:e new modes need not involve dramatic departures from the traditional edu-
cational framework or from acccptcd cducatloml goals, but they must be learner di-
_rected and learner centered .

Therefore, this proposal calls for a consortium in the teaching of languagc skills

to be initiated by the Academic Foundations Dcpartment at Camden . . . The program .
* will include alternative approaches to instruction which can “be uscd in all subject
arcas. The core of the program will be a ‘cooperative effort of faculty’in Academic

Foundations, academic faculty, Students and comniunity representatives.

On April 9, 1974, Dr. Edward J. Bloustein, President of Rutgers University, was in-
Tormed that the E.O.F Board of Directors had approved the proposa] submited by Aca- = .~
demic Foundations. He, in turn, forwarded this information to appropriate officers at
CCAS. The EO.F. Board attached two special conditions to their grant authorization, i.e.,
¢1) the program's financial support would last for one year (July 1, 1974to June 30, 1975),
. artd {2) no expenditures for capital equipment or travel would be allowed.
Ms. Miriam €Chaplin accepted responsibility as coordinator for the program, which
.. she had named the Educational Consortium'in Instruction, a position added to her regular -
“ . instructional and administrative posts. In’May, 1974, Ms. Chaplin met with Dr. Walter
Gordon, Dean of CCAS, to formulate plans for implementing the proposal guidelines. *
. With Dean Gordon’s consent, it was decided to establish a community-faculty Ad Hoc
Committee éthe hducatlonal Consortium 'which would serve as the initial planning group.
Committee membets would determine the number of faculty participants® needed, the
minimum time to be devoted to the project, ahgl&hc qualifications for two full- timc staft
personnel—a researcher and a secretary. Ms.“Chaphn informally contacted sevéral people
that she thought would be receptive to thlhwnportant task, and fourteen were choscn by
mid-June (the Ad Hoc Committee will be described in section IV).

Thus, the Educational Consortiwth was presumably ready for operation on the sched-
uled starting date: July 1, 1974, Hdchcr an unforseen delay was caused by difficulties
in obtaining the two full- nmc staff pcrsonncl No Rutgers budgctary line existed for the -
position of program researcher and several weeks wete spent in trying to create one. The
nrogram coordinator conducted meetings with University administrators to solve this un-
pectedly complex problem. Finally, all ‘parties decided that it would be casier to utilize )

/

///
-

E -
-
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an existing budgetayy line by having the-reseacher occupy faculty status.-But further delay
was caused: by thc Uchrsuy rcquxremcnt that all positions must be. adve.rtlscd within thc
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Rutgers commupity for three weeks before outside candidates could be solicited. (No
Rutgers personnel did apply). There.was also a prolofiged impasse in the.matter of find-
ing a program secretary. Originally, theaposition had been designated as.“clerk-stenog-
rapher” but Was reduced to “clerk” because of budgetary limitations. The lower salary
attracted few satisfactory applicants. For the above-stated reasons, nd full-time staff mem-
“bers were hired until October 1, 1974, which produced a delay of three months in imple-
menting the program. .

c -

I11..Objectives of the Educational Consortium. ’ -

In most cases, the overall goal of an gducational program can be attained by many
different objectives. The task facing program officers s to choose alternativ objectives that
seem best able to generate the kind of results called for, and then narrow those alternatives
to a feasible number. Initially-derived objectives can be obtained from the current “state
of the art” as disclosed’in the educational literature, or program officials mdy utilize their
own exvperiences to arrive at alternatives. Any number of possible objectivés may be listed,
as lomg -as there is enough information to make each one clear and' unambiguous. Next,
each alternative must be analyzed fot the length of implementation time, the cost of neces-
sary resources, and potential acceptance by-institution members. Program objectives might
be further reduced by examining those included in similar projects that have been tried -
“elsewhere. R ' )

“The coordinator for the Educational Consortium in Instruction originally listed tep
objectives that she thought the .program should ‘pursue. These were derived from her own
teaching caperience ang knowledge of educational innovations. They are summarized
below : " . K '

“(1). Objective: Convene workshops.and seminars.

Implementation: Encourage faculty and students to participate in a series of work-’
shops_led by experts in the field of education; hold informal seminars where stu-
dents and instrtictors can discuss teaching-learning matters that are of mutual in-

terest. . . .

()‘ut'c,@mé: Members' of - the college community will undérstand the need for'a dia-
lagde on teac 'Qg; a\communicatign flow between students and instructors will be
created. : N

. Objective: Establﬁ\%i learning r¢source center. — i : :
Implementation: Develgp a faciflity with multi-media materials, research literature
on léarning theory and-ynstrugfional methods, and journals that deal with educa-
tional practices;/provide experimental instruction in basic academic skills.

/ . 3 . . . . * . 4 '
Outcome: Center will serve\as hub of Instructional activity on campus; it will in-
creage awareness among facuhx and students of- creatjve teaching methods applic-
able to higher education. - L

Objective : Promote innovative teaching methods, o - . .

Implementation;: nvolve individual faculty members in devising-and cvalu'a'tingin- .
novative approaches to teaching, e.g., independent study, computer-assisted instrug-
tion, team teaching, role-playing, panel techniques, simulation—gaming, etc.

Outcome: New creative approacheg to the teaching process will help satisfy the -
learning-requirements of tradition:mws;cngs alike. I
Objective : Devise system of rewarding faculty participants. ‘ ' P
'I}nplemen/tatioﬁ: Establish guidelines fop 'faculty participation i_ncludi’né mi"gii’f
mum number of hours to be devoted t oraject; list the- long-range .advantages to ..

, L e
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improv erént of JAnstruction as a result of partrupatlon,,confer with the Dean and l

‘ the r\ppomtments and ‘Promotions Committee on these matters: ' .

: Outcome: A-means will-be provided whereby; those f’lculty memmbers who dre in-~ .~ l

— «  terested in unprovmg mstructron will be rew.lrded, thlS may encourage other'
flcult\ to participate. oy -y oo TG

s
- - -

(). Obyectzw' Write list of studént competencres skills') - l o
Implementation: Define competehcv-s which all studerﬁs should possess in order to i an

ik succeed in college; solicit inputs by circulating a questlonnalre to students on which'

r . they will be asked to hst skifls that they find are needed -in academic courses.

Quicome: List of competenueswdl be \istributed fo-all faculty who may adJUst .

thur imstructional methods to reflect the\attainment of these competencies. -

’ /

Implementatmn & se.competency list as goals of the program; write -practice exer-
cises inlanguage and. Study-skills hased on subject matter in major college dlsc;-
plines;-include only e'\ercrse\\v\lch have becn used stuccessfully with students.’
Outcome: A skills program will ave\been produced which reflects the mput Q,f .

acadentic mstr‘gctors as well as language arts personnel L - :

- (7). ()b/u{zu: Writ teachers gurde to skrl'l instruction. ' - )
oo Imp/ema‘nlatwn Identify the role of the content instructor in teaching’ language , l

lh)_. ()lmmw Write a skills’ progmm i * L .

o \

-7 0w T teTskillsy st spcuﬁc methods that>can be utilized in college courses to, help teach . |
\ - ABkills, - . ‘ -, . o
. o ()utmme College mstruotors will have a guide to whrch they can refer in plannmg

-

thCll‘ courses. o . . .

-~ . - -

. :(8‘), Objective: Construct a standardized t test.. ,. . ...l . T L. v~
- lnzp/emenmtmn Review standardized tests currently being used in high schools l
. and colleges in thls geograp ea; experiment with new test-material; construct
a test which evaluates those s in the.competency list with relative matenals .
o/ Outcome: A standardized dragnostrc tool will have been constructed which is unique . l
. o to CCAS; it may be‘applled at other institutions with similar populaﬁons \w
- N\

Ly

) (‘)) Ob;zctzw Devise a system of reporting to students. ST
T mplementatwn Devclop forms which i instructors can use to repott to studcnts con- .

‘. cerning their need for reading instzuction, ~gesearch and study sklll improvement;* .

" mor coherent wrltmg, oral language development etc. = - . '

corrdc mn, mstructors»wdl become more aware aof studert- noeds ‘ .

— T (10). Ob/ec re: Consult&ammumty educational Iéadcrs ) ‘ e T l
' . Imple: entation: Involve’ commumty educators’ in .the pro;ect By sohcntmg t.helr R
i ' . opinion§ on special problefns of students entering college and €ncourage suggestlons . :
. ‘;j:ﬁ* - .for.rmp oving high school and ]umdt colleée currncula so that cntermftudents- ' '
o - willbe tter prepared. S
Lo " Qutcome} A positive relattqnshlp will .be formed between educational institutions; -
T o thiskind bf relathnSth is inValuable asit pe‘rtams to' students’ peeds. ‘ / - .

" Althougk altof the aforementioned aliernatives were considered deffirable as ObjCCthCS

i,

*  fot the Educational Consortium, it soon became apparent that ogly a few could be retaineds
The three- month elaym startmg't«hc program miade ObjeCl'LveS (S), (6), (7), (8), and




{9) extremely djﬁuult to e*(plore since they rcquxred conmdcmbl‘é tim for pr
and dbvelopment. Furthermote, faculty mcmb expressed little interes§ in serving on’
mmmlmc:» that were proposed to dpithe actual writing’ “of the gompcxe' sies’ lisg, skills'
. pl‘()"l‘lm ‘teachers’ guide, standardized test; and, formance reporting-foim _(see Section
7V for further explanation). Objective (4), d”cwsmg a system fo_reward- faculty partici-
pants, was rejected. bécause of ‘the lack of evidence u)nccrmng mstructmnal improvement.
Such cndcnge could be aniassed-and delivered to academgic officials only’ after tie'project
had vperated for ar least a yeay. Thus, ail six pbjectives were deferred until m;no.r rcsolt!:s:ca .
\m\ the social context were more conducive to thcxr qttnnmcnt Yo 2“ voa
*he ten oniginal objectives were now reduced o only f(fur (1), {2 ),
Objective 1), 1\%1“\ ening \wrksh\ms wnd seminars, was, considercd csscntml if f< 3
bers were to be made aware of the need for ifistructional innovation. Thl§\()b]CCth
Be successfully met if six workshops were ‘held over the academic year (with topic$ chos
b the, program uumhmmr) attended by 15-20 persons per session, characterized by
reasenable audience ‘participation, and supplemented by two or three informal seminars.
‘ Objective, (2. cstlblhhmcr a lcarmng rcsour‘tc center, would be met if cx1stmg laborzftory .
fe 1]xm~ were-doubled o meet inc re(\bed user dcm:md Objcctive (3), promoting-innovative’ ‘
teaching methods, required. the m\ol\cment of 6-10 CCA% faculty gcmbers -in devising
and évalusting teaching tedlmqucs that were relatlvclv new to the u)llegc This third ob- '
jecgnve was deemed thie heart of the program, as te‘uhmg learning innpvation’ could be in-
, duced directly. Objective (10) was 1150 retainéd, thoagh there was some doubt that the
tnered time wvalable would, permit fall achity emum\l or\that reason,.a very ngode$t suc-
Less Craterfon wis pm‘pmcd to have several comniumty gducators give dne workéﬁop on
stident fearning nmbxcms or “sothe. related fnatter. e V, B

: - .
. . . . hey

- *

N Resnurces of the Ez/umlmnu/ Consmhum A e

» . ~ N - “at ,‘.

A The fiist mdjor resquree of any cdumtumal Jprogram u)nsrsts’(ﬂ monctary funds that _
.Aw.ra nedess ity pn pc;somlcl W'IgBS..C(]mmellt office supplies,” “and; other program
" ‘\ﬂum As ‘was ing m.ﬁqd in_section 11, the EducdtionaNConsortiumy_in" Instruction re- -

- Aerved tsTiinandial support from the Edueational Opportumty Fund. E.O.F. granted
Sehe Consortium 19.00F dollars for persomnel wage$ arrd, consultant fees, plus 1,935 dollars

?‘r)r “dmumtr ative sety LCS_, thus t(mI % O F, funds aﬁmuntcd to 20 9?6 dollars.'(A full

pum.1m/pws<mnclm1th further W“lgCS and fringe benefits thqt cost 520741@11%.
) dmmi h'!t(ﬂ,l: m.xdc a .ulablc approumatcly 8 OOO dolIa:s from a spccfal fund rese

te g, Is inr'the learning g rebsurce g&ntcr.
Pehonnel--— full-time, part-time, pmfesswnal and non-professional—constituted thc
" “secondy major resource of the Educational Consortium. The program coordinator, Ms.
\lmam Chaplin, acted as chnef officer of*the Consortium. It was'she who conceived of the
project and fi amed «its objectives. She was-also responsible for serving as liaison with ad-
minstrative officials, supervising a program staff, pubficizing the work of the Copsortium, -
: umrdmatmg_the acti%ities of all participants;. sclcctmg workshop toplcs and lgcturc over-
[ secing dev ch}pmcnt of the lcarnn’lg resource eenter, and other pertinent dutu:s. Ms”#Chap-
lin's regular responsibilities a5 a reading instructor and admipistrator in
« Foundations Department made it xmposm&e for her to devete full-time vork

sortiui; Buit she was able to choose.the mcmbcrs of an 'Ad H(% Committe & pr vidg)d' I
assistance in the fnitial planning stage. . P Je S
< Thc following types of individuals were gskcd to sgfvé i pée .
. (l) faculty actively cngaged in the. teaéhmg ptocess; '(2) admmlstr spdnsiblesfor -~
. . . v . ) L
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supervision and lmplementatxon ‘of educational prog:ams' (2) counseldrs trained -in the-

e techmques of mtcrpc'rsonal relations and. sensitivé to Studdnt needs; (4) community rep-

. re~cm.atn es intereSted” in student success and the de&lop snt oﬂ‘clcvant educational pro-

u gmm: “(3).CCAS studcnts willing to donate their efforts to the program. This * mxx"gf{

committee members was intended to fepresent the *ideas. 2ad e\pcrtnsc ofthose awareé
the problems students face in college. With the above quahﬁcatxons ind, Ms-Chaplin -
oundatio

~contacted 13-20 people who ha ien suggested by the, Academic Chai

and’ the Dean. Informal dlswcsn and meetings resulted/m/a cnmm;tme of scnx e by

these individualst " -

Rev. Sami Appel (Oﬁiccr Camden Cxty Sch mi \\Ml) Ms. Sarah Ba;{ks (Vice- Lha:r-
»oun, Académic .Foundations Department), Dr. Alice Boehretg Chairfnan, Nursing De-
) partment). Ms, Gertrude Century (Counselor.- Dean of Studdats Office). Mr. Donald

angnu ( Officer. (amden City Sehool System), Ms. Ruth Dixon (Chairman, Academic

Foundations Dcpartment) Ms. Margaret Hoppe (Instructor. Academic Foundations De-

. partment). Dr. Claire Jacgpbs (Asspciate Professor, Mathematics Department), Mr. . |

e James Rothchf® (AN Professor, Mathematics Department), Dr. Edward Schmitt

' i Assistant Professor, %ss and Ecomomits Department), Dr. Robert Smith (Associate
.. Dcan). Ms. Barbara mas dent), Dr. Jon Van Til (Chairman, Urban -Studies
Department), Ms. Cﬂ'nhla \\ est { setor. Acadamic Foundatians Department).

- . One of the Commmecs most lmp::%r\qmtnbunom was to determine job qualifi-.
catipas for ‘the program researcheércand seetetiry, It was decided that ‘the_researcher
should be experienced in higher education research Mpossess at least a Master’s degree
in'a relevant field. The researcher would be required to compile data on the project, help®
- participants locate critical information; and _present a final evaluation report including a
docume maodel for duplication.'Dr. Frank Fratod 3 sociologist whose work has dealt
with acade : policy changes, was chosen for this position. Dr, Fratoe obtaiged his doc-

. torate from thes niversity of Pennwlvtma where he also served as a tcachmg fellow and , -

* fesearch assistant."The, Ad Hofll§ommittee decided, furthernfbre. that the program secre-
tary should possess a high sch iplomra with appropriate training in clerical and typiag

. skills. The persen filling this' po would be respansible for communications and general
W? "Evelyn GrawfoW, a forter legal secretary who had also performed sec- ¢

aor et retarial work at a community college, twas selected for the position. Both Dr, Fratoe and

-

-
PP . - f

&

[]

) M5, Crawford weré engaged as full-time program personncl T
. ° " The third ‘major resource ‘of the Consortium consisted of material facilities which . '
L were utilized by parties involved i ip the project. The Academic Foundations Dcpanmcnt .

-

furnished office space for ths Erégram researther and SECretary. ‘Dcpartmcm equipment,
-such as a xerox copying mac iney file cabinets, typewriters, etc:;; 'were made available.
" The learning resource center became a'meetimg place for those who attended seminars;
. -, this facility, too, was offered by Academic Féundations. The Rutgers-Camiden Eaw
= . School. and the campus library both generously provided conference rooms where work-
‘ ~sh(7p> were held. Educatiottal materials for the learning resource ccntcr and office. -sup-

- phcs were purchased as necdcd from Consortrum funds. ‘ :

.

»
. B
N - .
~ )

4
v dclwmes of. lhe Educatwnal Comorlwm ,§ 3 Lo

A Somc‘ ‘of the prchmmary activifies“undertiken by therrEducauonal Consortium have -
: peen mentioped in previous, sections, The Ad Hoc C@mmlttcc met occasionally during the
Summer and Fall of 1974 to help organize the -program’s ‘early stages and advance sug-

. . gestions on future developments. Itxalso interviewed two candidates for the position of pro-

‘ _%ﬁ . gram resgarcher, After -some dehberauon, the sccond’ candidate (Dr. Fratoc) was se-. /
o7 lected. hc project cpordmator mtemcwed several apphcant: who sought t;hc secrcutul . :
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position and made a final cheice (Ms. Craw fdrm coordinator also circulated to all =~ .
-CCAN faculty a lengthy nressage which explained the Consortium's objectives. The mes-
sage requested faculty fe‘ml:frs to indicate whether threy were willing to serve on ¢ommittees
“- thit would actually produce the competencies’ list, skifls” program. teachers' guide to skill
IAstruction, smnda'rdized test. and performance reporting fogm.” Unfortunately, only one
faz-u]t;; member evpressed a desire to do committee wigk. Subsequent attempts to generate-.
more fnterest in the ‘committee approach were also unsuccessful. However, several faculty - .
did give positive résponse 1o other features of the program and later contributed their ef-
« torts o the Consortiufh activities descfibed below. - . . ‘
11y, Horkskops and Seminars. Six workshops and two seminars were held durihg :
the 1974-75 academic vear. The coordipator, Ms. Chaplin, sent notices before every work-
' shop o all members'of CCAS and sel¢cted community representativés inviting them to
- attend the sessions. She.also had poster$ printed which announced each workshop and dis-
placd them atvarious campus locations. Topics for workshops. as well as guest lectures, - -
were pivhed by Ms. Chaplin on the hasis of her experience With* non-traditipnal students '
;4 and her professional discernment. She:informally asKed certiin faculty and students to
wather Yor seminars where participants could”discyss subjects of their pivn choice. In every
castt the' program researcher was present'to moditor the speakers and ‘gudierice gesporse.
Sumsitry descriptions of these workshops ‘qu %eminars have been’ derived from his notes.
I arkshsp =1 October 14, 1974). Approximately 125 people assembled in’the moot .
- leeurttoomyof the Rutgers-Camden Law School to hear three uniwersity presidents discuss =~ . *
'« VEhe Roteof the Urbdn University in the Decade of the Seventies.” Apmﬁentya‘rd
ject

ﬁ,

-

-

Bloustein L)f‘\‘\R:\t;;tgeﬁs University, William Hagerty of Drexel University, an arvin '/./
 W.ichmuan of Temple University were particularly qualified to survey this su since -/~
.~ theirinsututions ate located in urban areas.’ All three panelists agreed thht;\,uni\gs:rsitics
\ have 1'key role to'lay in satisfying the needs of American city ‘dwellers. Dy Bloustein
~_ . tempercd his pptithism on this point by-saying that in the 1960's univesitics oversold’
70 Ttheir ability to solveyurban problems and therehy &reated-false expectations with- ensuing .
. d:‘s%tnm\ms. Hotever, he did cite recent progress m:ﬂ?}.by\?;gan universities in *
S fashioning new programs such as urban studies. black and ethgic s ie§, extension pro- *
“ - grams ih educagion: mNority business, legal ‘aid; etc. Dr. Hagerty, talked about the rolé gf -,
' '.techniilugical anjversitidy. like Drexgl that miist teach students how to develop and agf!}yh,‘
% . techanlogyto ease the tensions caused when people livé closely together. Dr. Wachman . .*
v+ believed:that-urbgn dhivergities must Serve a gatalytic furiction by.bringing together. people -~
o of diﬂeré(xt\r'acial\énd ethnig, backgrounds, | pported the continued recruitment of dis- =
. advantageiminority, studenty, The workshop was alsa marked by a peaceful demonstration
- . «which, undérscoted 'nc.‘pr’ott)%m inherent in - the universify-city ‘Yelationship; residents of
the Cooper:Grant Community: expressed: their oppolition to the’ expansion, of Rutgers-
B . Camden intd. thei rnéighbothood.. Questitns  addressed by, ,audjence Smembers, including
i+ derngnstrators; concerneg. specific licies undegtaken by ths three-presidents’ institutions
in-retiruiting fpn-radittonal student .ebtaintiqig’land by cxpiasion, and other matters. .
Seéminar #}, tOctaber 22;:1974), Shyenteen partitipants joined in a séminag held af the
l .. learning, resource . center.”, The:, (!iscgis‘sioh\was{‘ebbg’pﬁ--l_)y\M;. Chaplia who briefly ‘sum-
| .+ 'marized 'the:background and:objectives.of the’ Educationak Consorsjum. Dr. Fratde talk-
| ' ed about the freed for"innovative, feaching imethgids at CCAS andd. gave a few éxamples of
kl . .new’technigues that might be applicd. He.glso distributed to those present a lengthy bib--
|
T

1 . _
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: Iiggraphy on college techilg which -was intgided t.be a reference source on the subject.
B ", Faculty members asked quesfons and offered comiments ubout these‘maters. The point was - -
" made that Rutgerﬁ-(lgmd"s more pf a-teaching: jostitutiop than, say, Harvard or Wis- :
. IR consig. where ‘research ¥ so hqhgilf.‘phphasw; thérefore, ‘recognition and support
e .“ : ) ’:w;‘ ‘,'. s Lo '.{\t.-"* 'f_, .' X * :u:""~‘--"~¢. ‘ ‘. " ’
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~ . kecping with the Consortium’s diverse and exploratory nature One represeéntative from

i3 ‘s . -,
. . €y . - .
. ] . . s, ' i

“should be | gnen “here for special mstrucnonal problems faced by teachers. SeveriPWaes- -
tigns were asked about ¢ tencyzbased education—its rationale, procedure, and pos- fe?
s'ble utilization at CCAS. que none of the discussangs were familiar with this new in-
structional tool, the program coordinator and researcher promised to look further into
cumpetency- baaed plans. It was suggested that a‘later workshop mlght be devoted to the

[}

subject. ) .

v Harkshop 22 (November 14, 19/4) About thirty people attended a lecturc glven in
the campuys library by Dr. Janet.Emig, Professor in the Rutgers Graduate School of Edu-,
ugum {New Brunamck) Dr. Emig’s topic was ~The Search for-Maturity: The Lan-
lgm »f language develppment is not confined to the earlier periods of life bat i a charac-
st'c of later years as well. Entering college students, for example. have not mastered .
nl Linzuage tasks. Studies have shown that many ~\mer|can college freshmen have not
reached the formal propusition stage and. therefore, ‘are unable te form abstractions ot
gedcrabizitions. Yet Instructors make assignments based on the belief that their students
have rcached this stage. YWhat can be done to overcome the problem? Dr. Emig suggested
that college students must proceed in language development by learning (1) how to talk,
(2) how te write, (3) how to master the specific languages of disciplines. These are all ac-
tive or productive functiens as opposed to the passive functions of reading and listening!
Learming-how to talk is a creative and thoughtful process mvol\mg the formatlon, refine-
ment, and verification of hypotheses. Writing should be learned, notas an end in itself, but
A3 a mesns for underatandmg other disciplines. To facilitate this latter purpose,. students

cg ,’ift Development of Collegc Students.” She began fier talk by pointing out that the prob-

- ought to be well verséd in the lexicons or uni nguages of each discipline. Dr. Emig
prwpmcd that sonfe kind of status study should be made der to dlSCOVCl’ what students
_ need to know about language to study biologys philosoply, soci etc. She also said

that shared criteria aCross dlaClp]-mes might be helpful, e.g., what are theelements of an

vrgarized report for'akb fields? Finally, Dr. Emig_advanced .the opinion that " n

3hv)uld pommw half nf their time o various language activities such as-talking, role- plav-
ing, chlmbcr theater. and mife. . .

At her_suggestion, the workshop dudience.then divided into small dlscussmn groups

* o formulate a hnguage development  policy across dlscxplmes The recommendations

gleaned from these livgly groups were later reportéd to the ‘entire workshop. .

Seminar =2 (November 19, 1974). Fourteen CCAS faculty and community educators
mict for a Second seminar in the learning resource center. Ms. Chaplin reviewed the two
workshops already given and asked for suggts’nons on topics that could be coyered in fu-",
ture sessions. One person “believed that a-uniform program for the rest of the yeas should
be developed by having the final three workshops encompass® the-same subject. However,
a general consensus prevailed which 1 supported the use of different themes, a plan more in

the Camden City School System-syggested that it might be fruitful for local school person-
nel t«)’{barcuhat the) have learned abo&%teachmg with CCAS instructors m was an-
especislly intriguing idea because, as he indicated;’ tgne Camden clementary_and second-
asy teachers had recently been tramcd by competency-based tcchmqucs ther matters
brought up toncerned the devclopment of comphtcr-assnstcd tutorial insthuction (newly
initiated at CCAS), the need for on-going communication between Consortium partici-
pants and- the general faculty, questions about what should be ‘done when the Consomum

_ finished operation, and a preview. of the next workshop. -

JForkshop #3 (December 12, 1974). Approximately 35 people attcndcd a workshop

“-on “The Measurement and Grading of Classroom Learning” given by Dr. Douglas ‘Pen-
* ‘field, -Asbociate Profcssor in thc Rutgers Gradnatc—School of Edueauon (New. ans-
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/wwick).. After a short synopsis of the history of~educational, testing, Dr. Pen invited
4 “the audience to respond- to some basic’ questions that he thought instruétors _shoul
J - ibout their test methods. This format created considerable -interest, as gauged by the fre-
; * quescy-of - audience response and interaction. A sample of the key questions. with- corres-
} pooding ansivers will be given below, although it cannot fully portray the spirited ex-

N .
Gl

4

/. change of opinions. s “ oo
. Q. Whats the function of testing? ,
’ A. Tests measur ( well students have attained sorhe pre-determined ser’ of ob-

jectives (particularly™wjted for classroom or extra-classroom projects).

_A. Tests measure the competency of students as indicated bv (1) mastegy of course

- material and/or (2) what each student taught the instructor. '

A. +Dr. Penfield) Tests are given to discover the extent of studént knowledge. .to .
give teachers feedback of information concerning whether course ‘material has
been comprehended. to give.students féedback on teacher perceptions. and to fno-
tivate test-takers . ' :

’ A. Tests are used as “eliminators” to reduce the pool of students as they advance
through the educational hierarchy; this function-may exist for intellectual rea-
suns. but can have economic and”political consequences as well.

Q. Do tests really motivate students? T

N

A. Students are very test conscious and often_asK if course material will be used for . e
exam construction; presumably they study this material harder since grades mayv
depend upon it : . n _
A. It is true that tests are_a motivating force for some students, but for others tests ' -*
- play a resgrictive role because the anxiety they cause may reduce comprehension or
because their time limitations may prevent the student from demonstrating his/her
e .. .actual comprehension. . . .. . :
' . What are the weaknesses of tests?

. Tests usually measure cognitive rather than affective knowledge, and the latter is

4
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2 certainly an‘important part of the educational process. . _
- A. Students are exposed to far more tests than are necessary; Americans are an over- ,
— tested people. -~ e - b - o
.- A. Teachers too oftgn pse the exam as a devise for computing grades when they could . V
l " use it to obtain valuable information on students to help them. : . S
A. One assumes that curricutum content determines test structure, but tests may de-. .
termine curriculum, especially when they are the standardized type; this can pro- PR
. duce undesirable results like course inflexibility and intellectual passivity. ' ,
‘ 'Q. How ¢an the validity of tests be measured? _
T A. (Dr. Penfield) It is necessary to discover if test itéms differentiate between stu-
'. .dents who do very well and those who do very Roorly. Use the following “rule of
thumb™: divide the class into high and low scores, count the number of people in ¢
- cagh group who get a particular test item right, and subtract one total from an-
l othitr; if the subsequent percentage is greater than 15%, then the iteni ig valid. .
~ - A. :Oge dan use the cross-reference or “pancl of experts” technique for ascertaining
; * whether a subjective exam is.valid. :
' HWorkshop #4 (February 13, 1975). A lecture eatitled “Humanizing Learning” was .
given By Dr, Albert I. Oliver, Professor—University of Pennsylvania, before- 35 people
l in the library conference room. The issue to which Dr. Oliver addressed his remarks was

‘0 S “.‘““"' o 10 7 T T T __—'_'._
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" whethet s[udt.n[s learn better in a humanizing or a de-h mamzmg/s:uatr n. His answer

was that'a humamzmg environmerit, where students become morC/mtcrt:stc in knowledge
NE the» preceive it to affect them pcrsonally has the greatest posmvc impAtt. They learn
best in this context. According to Dr. Oliver, a humagizing cyrriculum would mcorporau
a2 prwgr.lm of studies emphasizing the studcn ts’ cultyral hcntagc a program of experience

-wentering O action learning (e.g., involvement in the comsuaity), and a program of sup- -

portive services with guidance, mcdna and health, spccnallsts who would each contribute
> the whule life of the young person. Interpersofal relationships, Dr. Oliver argued, are
cssential to humanizing education and these r;/st be encouraged both adrinistratively and -
padigogically by setting up an institution with/'teaching-learning procedures that stress the
mterpersonal quest for knowledge. Tcachc; must profote divergent thinking as opposed
to discouraging it, that is, let students know’there are many different ways to do something,
not just one way. After the foregoing comments, Dr Oliver asked the ‘workshop audience
to separate into small groups‘where the discussed how to “de-humanize a school,” an in-
terpersonal lesson 1n what education should not be. Information sheets that dealt wrth the ,
lecture’s sub]t?(t were also circulated /onc of them, listing certain assumption$ in human-

1zing lcarnmg is quoted in full bel .

Assumptions Underlying “Humanj
Richard Blume, Elementary' Educatjon, Unncrsrty of Florida, Phi Delta Kappan -

mg Tcachcr Education” bascd upon an article by Dr.

32411415, March 1971 g ,
L Pcnp’lc do only what thC} would rather do. »?

9

-d

.. facts. . L - .
4 —Learmng is much more efficient if the icamcr ﬁrst fccls 4 need to lmow that
vhich is to be learned. )
"7 5. People learn more easily and rapidly Tﬁﬂaey help make the important dcénsnons g
‘bout their learning. ,
6. People learn to grow- more quickly if they dren't afraid to make mistakes. They
can be creative-only if they can risk making errors. .
/. We want students not only to know about cold, hard facts, but tothave some “hot
feelings about hard facts.”
8. "Pressure on'students produces m:gatnve behaviors," SuCh as cheanng, avordance,
fearfulness, and’ psychosomatic illness.
9. Our teachers would. be more effective if. they were self-actualizers. Teachers .
- ideally should be more healthy than “normal” peeple. They should be’ creative,
self-motivated, wgll-liked persons.
10. The most important perecptions an mdmdual has are those he has about himself.

12."Teaching is a helping relationship rather than -a command relationship. Tt is -' .
‘similar to counseling, psychotherapy, nursing, human re'latmnsvmrk, social work, -
.and many other helping professions. :

13.

Lcafnmg has two aspects: 1) acquiring new mformatnon and v’) dlscovcnng thc
ps,rSunal meaning of that information. *

It is more appropnate for people to learn a few conccpts rather than many

The self-concept is the most important single influence aﬁectmg an individual’s
behavior.

-All individuals haye,a basic-need for personal aaequacy We all behave in ways
* which wilj, ac,cordmg to our view of the situatton, lead to our self-enhancement.

We must make provisions for people to go through our program at different rates.

,
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I m/u/zop #s (February 25, 1975). The topnc of thxs workshop, “Competency-Based
Iducation,” will be examined in a later sub-section. '

- Workshop 6 {March 6, 1975). Fifteen people-gathered in ‘thc hbrarv conference -
room to hear Dr. Ben A. Green. staff member of the Center for Personalized Instruction
“Georgetown University), narrate “Personalized Instruction in Htghcr qucatnon " Dr.
Green first showed a Brief film which described the origins, work, and staff of the ‘Center
_tor Personalized Insgruction, with reactions by Georgetotwn students who were exposed to
“personalized methods ind further comments by interested faculty. The film disclosed that
the personalized system of instruction (PSI) involves teaching courses as if each student
were a class of one. This is acc0mpl|shcd by dividing a cdurse into learning units for
- ~which the instructor writes concise guides together with 4wo or three mastery tests. Then.
undergraduate volunteers (called proctors or tutors) are recruited to administer the tests
wheneves the students want them and to help answer questions on course material. As
the tilm's real-life “actors™ made clear, PSI has one paramount advantage: it lets each
student work at his vwn pace. After the film. Dr. Green asked for questions’ from the
wdience. His answers, which are summarized here. gave further ms:ghts into the pm
«nalized learning mode. . -

(Q» What is the meaning of an “A", grade in a PSI course? -
A. "A” grades earned by PSI students are at the same achievement level as * ‘X“ :

grades earned by students in prcwous traditional courses; obviously, PST students

. who do not pass all umts would get less than an “A"Y ‘ ‘
Q. Is there mugg competition in the PS1 learning system? ,
- A. There is 3tuglly more coopcranon than competition among students;. the only
competition that takes place lies in seeing who can finish the course first. .
. Is any provision’ madc for review of course material? .

Review units can_ ' be built mto a PSI course and a final ¢xamination Lovcnng all '
work is mandatory

.-How much teacher preparation time is rcqunrcd for Lonstructmga PSI course? -

A: A minimum of molhccks is'needed, but the average time is closgr to one month
(8 hours per da)) . )

. How are proctors selected?  ~ ' >

. Proctors are chosen from. undergraduates who ha\c taken the course durmg the
previous year; they are rewarded not with money but in acadcm:c credit units.

. What type of stident benefits the most from PSI? ~

. PSI is good for the student of low ability because he/sheis forced to study caLh
unit carefully; it is also goad for the_ student. of hlgh ability "because he/she can
complete the eourse quickly. - .

. Have follow-up studies been condueted on the later-academic achievements of PSI
students?: .

. A number of studlcs have, beerd made which show that PSI studcnts have done bet-
ter than non:PSI studcpts in advanced courses; but there is seme contradlctory evi-
dence. - .

. ‘What courses do not fit well into thc PSI modc?

. Courses that encourage group learning or diﬂ‘crcntnatc studcnt abﬂmcs should not
e taught by PSImethods. .

In summary, Dr. Green listed five clements of a pcrsonahch systcm of instrfiction:
mastcry-—studcnts continue only when they havc.fully mastcrcd a umtof knowlcdgc self-

t
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paced--students proceed as fast as they wish; lectures—classroom lectures by the instructor
hrc used only for motivational reasons, not to transmijt basic knowledge; written commu-

quatum*—thn is dispatched both ways between students and teacher; precters——under-

graduates administer exams-and discuss subject mater with students.

(2). Learning Resource Center. The Learning Resource Center occupies two rooms,’
no, 207 and no. 208, in Armitage Hall. Academic Foundations’ personnel maintain the
Center for use by E.O.F. students, but its facilities are also open to the entire CCAS stu-
dent body. Ms. Miriam Chaplin is supervisor of the center and she, along .with her lan-
guage arts’ calleagues, Ms. Margaret Hoppe and Mr. Ruben Pcrma, have taught reading
classes there. Since February 1, 1975, a graduate assistant has been available at the center _
to help. students individually in improving théir reading skills; she is Ms. Roberta Reith,
a doctoral candidate at Temple University. According tO/dfata compiled by Ms. Reith,
twelve students who worked prlmarlly on reading rate improvemeént spent 93 hours at the
center Juring the Spring, 1975 semester. Eighteen students from Ms. Perina’s classes used
it on a part-time basis during their regularly scheduled: periods; they averaged three hours
each. Approvimately 10-15 students used it to complete work for their redding classes or
for individual conferences on study skill problems, etc.; ; they averaged 1-3 hours each, -

+ The Learning Resourcc‘C\enter as indicated-by the accompanying table, has greatly
augmented its material equipment in the past year. All categories of materlal——workbooks
learning kits, cassettes-tapes-films," and hardware—have more than doubled in quantlty

- The most notable addiffons have been 6 controlled-reading machines - (each placed in its
own study carrel), three cassette players, and one tachistosc Learning kits now include:
“Specific Skills Series Multi-Level Set,”,_“Columbra Umv%&y Study Program in Rapid™:
Readmg “Target Orange Vécabulary Development Kit,’ and ‘“The Reading Line Lab.”
Many of the workbooks and filmstrips are geared for use ‘with the_“controlled- readers
w h:ch are deaxgncd to aid the student increase her/his reading rate and comprehensmn

- N Malerialsin the Learning Resource Center
.TYPE ; . , SPRING, 1974 SPRING, 1975
Warkbooks (n) D 604 T ~ 1746 B
Kits (n) - ' 2 '
Cassettes-Tapes-Filmstrips (n) . 0 : . 14 f
Hardware (n) A . : 5 :

~:A small library containing references on teaching-learning mattc,rs has been developed

It is comprised of 107 pamphiets and 14 books obtained from various educational research

agencies. These references hay be examined at the Center by CCAS facnlty or students

whenever they®wish. Several journals-are also received, e.g., Audiovisual Instruction,:

Change, Simulation aad Games\Improving Chllege and University TK ching, Journal of

. Ex per:mental Education. A sample list of the Center’s books on tcacﬁ’ng-learmng phen-
omena is presented below: S .
‘Brown, James W. and Thornton, Ja es W. : “ -
College Teaching: A Systensati Approach _ T ‘
New York : McGraw-Hill, 1971. - . . . »
Buhl, Eance C. and Lane, 83m H. (eds) - .
Innovative Teaching: Issues, Strategies, and Evaluatwa Clevcland Centcr for Ef-
fective Learning, Cleveland State Univ., 1973. ,

-Chesler, Mirk and Fox, Robert B e

'« Role-playing Methods in the Classroom. : .

" Chicago: Science Research Associates, 1966 . . . .
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Eniksen,§tanf0rd C.
Motivation for Learning. - - -

- Ann Arbor: University of Michigan Press, 1974 - =T 7 -

Jek¥¥¥ Jerome R. and Johnson, Robert E. . ’

Alternatives in Education-54 dpproaches. :
Bismarck, N.D.: St. Alexius Printshop, 1973. , - .

Mathis, B. Claude and McGaghie, William C. . :
Profiles in College Teaching: Madels at Northwestern. Evanston Centcr for -the
Teaching Professions, Northwestern Uhiv., 1972. . S

Mathis. B. Claude and Holbrook, Steven T. -

Teachings A Force for Cﬁange in Higher Education. 3
Evanston: Cemter for the Teaching Professnons, Northwestern Umv 1972.

Milton, Ohmer. ~ .
Alternatives to the Traditional. '
San Francisco: Jossey-Bass, 1973.

Stiles, Lindley J. - % " '

“ Theories for I'eaflung New York: Dodd, Mead, andCo 1974,

"Zuckermah, David W. and Horn, Robert E.

formmon Resources, 1973

(3). Innoumze Te;zrlunj Pro;ecf‘EvcrYfﬂ‘ort was mad¢ by Consornum. staff mem-
bers to encourage the CCAS faculty to undertaké inngvative teaching experiments. Ms.
Chaplin and Dr, Fratc informally contacted 25-30 instructors to ask- whether they
would care to pﬁrtmpat in this endeavor. Additionally, ‘Dr. Fratoe circulated campus-

The Gmde to- S:mtglattons/Games for Education and Training. Lexington, ‘\/Iass In-

“wide “memos’ which described the Consortium’s work: and invited . faculty to.consider

altcrn. mu, wstructional!-methods for reaching--non-traditional -students. To- that- end;
memo no. 2 (See ~\ppen ix C) enumerated some examples of recently. applied teachmg
procedures as well as new institutional arrangefnents that have - been applxed to the teach-
ing-learning relationshipj Consortium persannel offered fgﬂl cooperation in. devisifig in-
struttiopal and ev aluatlo al techniques, but each' participating faculty member was urg"d
to develop individual ztrategy The rest of this,;sub-section will be deyotcd to expository
analyses, ofg#\?e innovative projects conducted during the 974-75 acddemic year. ) ‘
- Project #1. 1Fhe firstiteaching experiment was carried out by Mr. MichaelLang in a
course’ entitled *Power and Decision- Makmg :?{yrban Communities” {Urbatr Studies

104, Fall, 1974). Two reghlar class pcnods of ‘the course were assigned to playing a si-
namics.” Mr. Eric Clark of Glassboro State College explained
1r. Clar‘k noted before the first session, “Urbad Dynamics”
political, and social factors combine historically to shape
the pattern of a métropofitan, area. The gamé simulated cvents that took place in Ameri-"
can cities from 1920 t6 the present time. Mr. Clark- bcgan by dividing the playcrs into
fout teams, each tegm repres ntmg a distinct social class- with' unequal res urces, ie,
population, capital, land, etc, These resources were symbolized by wooden
pieces on a %ame board and- by simulation meney distributed to each team.
strove tamaximize their resources according fo prc-establlshcd ruledd read by
as the game progressed, and additional rufes developed-in ‘d-“city council.”
gained with each other, rmcd oalitions and‘ sometinies : competcd fiercely over such
matters 4s: aceess \to ¢ gc " building of factoncs and’ cosporations; cmploymcnt rent

mulation game, “Urban- D
and directed the game. As
demonstrated how economi

c@lgc,moa city fa§. lcveI of ws,lfarc and mayoral clccnons Thls last itém featured




L -campaign speeches and vote trading much like those encountered in real lee Indeed the
studcntsjut’sued power and money in a'way that evidenced-their complete immersion in
‘the game's seeming_reality. They even. dxsplayed the same confusion as their. authentic
mun\tcrparts\m trying to solve'the dual problem of declining mummpal revenues (as.
business fled to the suburbs) and increasing services (as the poor,were left behind). Play-
er reactions like these were recorded by Dr. Fratoe, who acted s observer. Mr. Clark
and Mr. Lang gave advice and clarifted procedural points when necessary. : s

Mr. Lang\later asked* his students to evaluatg tp-writing the simulation game cxpenence
and state how it related or failed, to relate to course subject matter. Student opinion was
generally favorable, as will be seen- shortly. Howewgt, since’ the question was included as

., . part of a fimal exam, it is pOSslble that stud ents. were moré mclmed to praise the experi-
ment in hopes of ob(almng a better grade But revealing written comments and enthusi-
astic game participation both indicate: that the studeénts. were genuinely impressed with
this pew teaching tool. Content analysis was applied tb\the subjective essay answers in
order to produce quantitative data. Statements suggesting positive evaluation were coded -
and’ entered upder four categones the same was done for negative evaluation. Results of
the content analysis (see accompanymg table) show that.17 out o£ 20 students gave more -

pOSl’thC than negatwe responses ’ A
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I‘vpic‘xl positivc cbn'ﬁncnts noted how the game helped to crystallizc/ thc problems of .

roups to obtzun advanmgea, . .-
guc pu)plc ph)mg the g"lm& a fcclmg of what {t is like t\pe part of the decision-making l

sentation of the course by show-
Ncal negative comments mentioned

mihvw to ~pcn k in class, 1nd served as a-miniaturé
ang how power affects urban political decisons. Ty
“that the”gome did not deal with municipal burcaucraucs failed to address the problem of
tragmented local goyvernment, downplayed the mayvor’s role. pmitted the ‘struggles for
power within cach group, said nothing about how cities might be restored, contained ar-
bitrary rules which frustrated players decisions, did not provide enough time for students
v become fannhiar with game procedures, and was not as realistic as it could have been.

Project 2 The sedond innovative teaching projéct was conducted by Ms. Mar-

riret Hoppe in a “Reading Improvement” course (Reading 114, Spring, 1975). Ms.

Hoppe used a qumi experimental design to compare the learning effectivenes$ of teacher- ,

directed and student-directed instructional methods in reading. Her class' was divided into = .|
' two sections, with the first (congrol group) taught by standard lecture-methods that

stressed complete teacher gmdancc while the second_(experimental group) featured con-

siderable student self-guidance through small group discussion of contépts aid exercises.

Unforwunately: registration requirements made it impossible to place students randomly

i each section or to match them on key factois. Thus, uncontrolled extraneous variables

muiy have produced elfects confounding those of the experimental varigble, Any con-

custons drawn 1n this s;tumgn must, of course, be highly tentative.- . -

Course objectives included review of study skills and rcadmg comprehension, as well

4 imprivement in critical interpretation, speed dewelopmcnt and vocabulary. *‘Adapta” “l
. tion of these objective es 'to the dlffcrent learning énvironments of the two groups was not B
2 smadl problem. as cdn be seen in the tnstructor’s comments ‘(Appendix D). Briefly,'the =~ -

mstructor found: it necessary to spend more ‘time teaching study skills to both groups than - l

o ind ongimally qntmpqtcd She discovered that several students in the experimental S

group were unmotivated to work individually and had to be given more teacher direction _

than she' would have wished. However, concepts wete chcncd from this section whenever '

" possible with only a few supplemental lectures. Members of the experimental section ' .

were gicn'crally unable to transfer their critical abilities to additional materials without - h

the instructor's help; they also required more time for speed d€vélopment than the teach- I

er-directed pupils. For the forcgomg[reasons "M, Hoppe tould ot .keep the experi-

>

mental section totally student-directed, but she concluded that %esponses appeared favor- .
- able to the-small group dlSCUSSlOﬂ mcthod parncufarly in ana]yzmg and interpreting -~ .
journal articles. - : . : : :
. . Both groups were given mini- -exercises throughout the semestér and teacher-made
tests periodically which énabled ;the instructor to note where the re-teaching of topics .

might be helpful. Both rcccnvc{d a standardized pre-and post-test (Form B of the .
McGraw Hill Basic Skills Test) to guage their comparative progress. Grades for the
two, section§ were nearly equal on all teacher-made tests except fdr eritical anafysts 'L Ve
Mean scores on the standardized test imply that more learning progress took place in the -
.experimental group (see accompanying tables). However, the differential between mean
-standard scores .wvas not significant statistically. Even if slgmﬁcancc had been found, one
. coidd not conclude that the student-directed method was more effective, since the presence ™ <= - .
of uncontrollcg variables and the altered experiméntal procedures made. the outcome :

[
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prohlcnnm Further research w : 1nly bg worthwhile to see if one in
//' tuhmquc i3 LlC‘ll} supcrnor to the other or, as

suits. llu s ssmn wiis mtended to mt’rod ce the women to fundamtfntal study néeded
tor sugees tul ruadcnm \\ork \ls ‘Ger, rude (entur), a member of the CcC O?unselmflr

<t or edl_tlgs
'lhe \tor‘l\shop was held in meeting ro . A circle pf.

, "
omfortable chairs was-sep up Twelve students were present.

¢ -- Tlie facilitagor and presénters introdiced themselves: Trudy
ing strtff Jewel Besry, librdrjan; Arine, L&lg I*nghsh Dep artme
Academic Foundations Départment

‘Three mini- lessons Avere announced: Usnng the Ltbrary, (7)/rgamzmg a Paper
and Stud\-mg fqr Exams, Students were requested to select oné/of these three skills’
n TPEAS Tt concentrate ofi durnng the workshop They were ask d'to base their selectron ,
: un need fnr duelopment i ¢, to chose their weakest area. // .

/ .
The group as a whole then diyided into three small oups,-and the mini lessons
proeceeded for about thirty minutes: The larger group thedreassembled and shared

some “of their learnings: The Exam Group reported that they had learned to “psych

: ‘ out” the instructor, or to- organrzett:l'relr studying aroun/d t oncepts - that the 1n- ,
.. structor had mduated were 1mport‘nt The" group tl’mt worked on organrznng a :

; and’ Peg H‘Oppe,

> Pearned that “it's eagy if you usé @scheme.” 2 .
' The I3brary Group had learned a valuable lesson: nof to be embarrassed “to ask-
the reference staff for, help, that using the library is more complex than simply lpok- ;

. ing for topics xn the Lard catalog.  ~ S ] /f__ « i e
' . In general the participants found the workshop to be productive and enjoy- ~ , -
. able Se\eral goals-were realized: The students were mtroduced to the resources
" (staff and serviges) of the college which are available for:study skills aid. The'stu- , . -
l * detts “learned that studys ;techntqucs cag be acqulred—-at any age. The embarrass- *
~~ment of seeking help with® basic skills such as reading was Qvergome, as an atmosphere
: . of trust was created’ in which people felt free to éxpose w kne/ss The process of -
l Lo skrlls‘ development was begun in at least one area. o -
} Pa,rtnupants in the WOrkshop were enthusnasnc but did express dlsappomtment over cer~ a
- . © tain program 1nad’equacws They.. recpmmend th¢ following corrections for future work-
l + shops: (i) hold-the workshop earlier in th# school year; (ii) have separate sessnons for
| ' -each skills' area;.{iii) devote.at least one hour to each area; (iv)-put greater emphasis'on -+ i
‘- " -methods for note taking and wntrngu.:ssay exams; (v) melu’d)e mathemattcs as one of the N
i' R skills' argas. ' . R ) ‘// 2 . R
S N £ Informattoa frorri Commumty Educators,/One of the Cohsmttums phmary' <
["v L S gaals was to create a cozfnumcatton bridge between CCAS insfructional: persoanel and :
{ L _Jocat educators. Tt-was oped that this endéavor would -produce insights into the unique . - :

- °0 -2« educational needs of students’ cmcnng CCAS, cg.,asécondary-lcvcl staff could give. infor- -
C L / . matjon about peda g;cal or currietlar arrangements they Rad found effective and whigh! ;-

.~/ in turn, might be applied to the, acadcmmenvtrﬁnment As was noted earlxcr, the' st}bﬁzct
N A 6{*" ompetencytasehdueanén {CBE)” wis deliberated at early seminars; some Toeal = g o
S . cduoators m attcndancc mentioned «that they had rccently been assocxated Wlth a

E pro- ‘G




sram fb*%ﬁni;w Camden 'school teachers, Se\;ral consortium pary lpanta volunteered to
"serve ona’committee whose responsibility m\olved finding a suitable way to eNplain the™
-Camden CBID teacher;training sramt to CCAS faculty. The committee-" co pmcd of
M Gertrude (cmun Ms: Margar Hoppe. Dr. jon ¥an Tii. arid Mr. ETJ,;mlc Co-;
oo met mformally and decided to cOmgene a single-workshop on the topl\: ..
» On February 25, 1975 4w€lve people met int the Learning Resource Centdr to head ~
_prograni mu»ul by Mr. Cotugno (Camden City” School b):tcgl) \It George’
. b.ml Eslassboro State Cnlfcgc). and Mr. David Zimmerman (Glassboro Qtate Col-
leads. "The latter twy gentlemiepgrad helped organize the teacher- -training pro;ect at their .

st on o A3 they st.ucd,. t ential features of CBE are: defining what studenis must _
he dbie to 5 at the e ,ﬁ? proglam (objectives). demonstrating how they must-do it
. ‘wmpcunuc‘a) and md g what subject mitéer must be learned (means). What is the .

system's puulwr advantygg? —\\c.)rQng ta panel snembers. it enables the student to under. .
0o vt be should mad ur at the begi nn.&ng df . sgmester so that he can pace lﬂxr{ung
o eceords ‘nee wth hi€ indi idual needs ),xram are divided jnfd learning modutes.e: L}

—zv 'z around 2 behavorial objective. Pre-tests are given to see if students nect to tale

rodu? - oastructnoorof they are sufficiently knowledgeable to skip it and go on to an.
-t unt. Theee who do p-igress through the learning e\pcncmea of a modulc are test- -
ed cuens students who score poorly on the post-test are given remedial educational activi- -+

tivs. Modules do not have mbe done in any. particular sequence, but all must Be finished
w thon the program’s two vear time limit. How ‘can overall program success be measured?

, s NI, Cotugen eaphained. 33 out of 36 teachers trained under the program have-been
n red by the (amden Schonl Systegn and only one is having any difficulty in the -tlass- - -
%9om. These data imply that the success factor is, indeed. \cr),hngh Questions of clarifi-
citan were gddressed to the pane] by an audience that was obviously most interested in the

CBE method. - A - . :

©13). Other fchum’\ Supple
Trn\{’;{:c project researcher. He com " bibliography -on innovative tcachmg-‘TEEl"' . i
- ¥ ing ttMrques which svas distributed to ‘CC faculty mcmbcrs. He  also requcstcd in<iy”
furmation o, the samé: sUb]CCt from twenty educatipnal researely agencies. Replies were'
. sent by t«)umm such agencigs; the pamphlets, books, and repois they forwarded hiow
‘Lomstitate .nlarvc part of the.mini-library on tcachmg-lmrmng maters. One especially
‘ valuuble set of papegs specifying a competency-based nursing. curriculym developed by.
, th*- Five School Consortium Project (Memphis; Tepnessee) was given to Dr. Alice.Boe- *»
.. t, Chairman of the’ Rutgets- Camdan Nursin gnrtment fog her inspection. Finally, -
I . Fratoe write a proposal-for a néw CEAS educational projct to be undertaken'dur- -
-ing the l’)n 76 academic yeat. This pro;cct woyld go beyond the ‘Consortium’s “aware: )
ness stage” of teachifgdearning innovation to a "ﬂcvr.‘lopment stage”. intended to encourage.
* large-scale_faculty involvement in the cicmgn of learning. ®The comemplated* Proj —

¢
i
1
i

O

consoftium actixities were pcrformcd by RE

1

woulds fund and ¢oordinate the work of thiee dcpartrncnts doing experifients o prov-

mg student lcarmng processes""ﬂ‘fc proposal.’is ‘preseritly being consndcfcd by tfe Fund ;
fnr the 'impm\ ement pf Postsec0ndary Ed'uemon (DHE\V) . x

Y I\ Resultsand Ecgluation -~ o+ - : N N .

e

-Gencral ev alwanon of 1he Educatlon Consortiam’s work can be donc Only by evalu-

" ating the success in mecing each Program objective. This latter )udgmcnt, on the other
hand; is ascertaired from ‘the reslts of program activities measured agamst prc -deter- "» .. o
nimed periormahcc cntcrxa (The type of evaluation _referred to here is summative, ie.,

1 dpphi at\tht; program.s tcrmm:mon.) Performancc criteria for’ cach actunty &cm-hst—
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ed earlier, but a short review of them nawv would certainly be .useful. For_ the- workshops

:and seminars, success® achievement was determined togconsist of.-the convening of six

workshops plus two or three seminars, attendance by 15-20 people at cach. session; dad. ‘

7 reasonably-intcrested-audience response. Satisfactory “developgient of - the “Learniig Re- ~ ™ .

sourte Centey would be achieved when its material .facilifies were doubled;; with ad. ~

ditional yser programs. And the final two performance <criteira® inRovative- teaching ex- -

perinfems must be conducted by 6-10 CCAS faculty members; community "educators .

. must. hold at least one workshop, \ R o o .

The data presented in section ¥ ishow that virtually aft ctiteria were met exdept fgr . 7 =7

" those pertaining to the teaching-experiments. Attendance at the six Consortiufg workshops 1/:;/ -
and two seminars (see accémpanying table) was consistently high, and fell below——butnog. " -~
- far below- the desired level only. twice. One cannot estimate’ audiencg response -tﬁt/hou_t
suome subjective interpretation, yet the number. of excellent questions and comments made

2t cach discussion did- give objective indication of:strong audience concern., ~

e

A

- WORKSHOPS AND SEMINARS . "

ATTENDANCE AT EDUCATIONAL CONSORTIUM

e ~.7 7,

-

. P".'

o N e . . . -
W.ps o S wW-2 8.2 W3 W4 ° WS W6 - o, v

T e e e —

ATTENDANCE 125 - .7 22 14 -. 35 35 15 12

r

e e .

’

Perhaps the real test of the sessions’ effectiveness will come in future years when CCAS ~
faculty do or do not apply the teaching-learning insights advanced at the workshops. All_
types of materials in the Learning Resource Center were at least doubled (see table in”
section V) and the addition of a part-time assistant made it possible to furnish new LRC -
~ . reading and ‘study skills' programps that previously were unavailable. Community educa- » -
Lors did present one workshop on the subject of competepcy-based education, a novel
instructional technique fot possible adoption at CCAS, However, Consortium members
were quite disappointed when lack of time and personnel-precluded any further dialogue
between. liocal educators and the college. - _— - : .
The Consortium's greatest failure came in the area of innovative teaching. Only three
"CCAS faculty participated in the expériments, although one person was a double corm¥bu--
tor. It should -also be noted that a counselor and a librarian were co-participants inonc.
Pproject’ Obviously, the absence of faculty cooperation was a key factor here. Discussions
~ held between Consortium staff and individual faculty fiiled to gain anything but tenta-
tive commitmeats to do teaching innovations, only thrée-of which were later pefformed.
*The delay®in’ starting program. activitiés may be one cause for thé failure to”“attain this
* objective. By the time Consortium personnel began working on the matter, faculty mem-
* bers had already proceeded well into thé school year with its heavy burdens ‘of regular
% teaching and disciplinary fesearch.. More cooperation may have been obtained if. faculty” - -
- 'had beep coptacted sometime prior 'fw%&;st class ‘presentations. Perhaps the inability
" to teward experimenters with grant ‘mongy OF to secure recogrition of t_hci‘r. efforts by the
* Appointments and Promotions Committee-also were Yactors. One would reasonably expect
*inducements beyond the intrinsic pleasure found in teaching to help miotivate the innova-
 tive spirit. Lack of faculty cooperation, ‘probably stemmiting from the same afarementioned

. ‘yeasons, also made it Avcessary to defer 1 other program objeétives, e.'é.',,cognpiling‘ s -
student campetencies’ list; writinga tcammmon, e, . .
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‘ " was not achieved, and several others were deferred. It is difficult to wc:gh the respective
' merits of each UbjCCthC since all were considered important ia gaining the ultimate

faculty to conduct teaching innovations was the foremost objective, because it capne near-
| Cest gchcratmg aubstantnc classroomi-derived changes in the teaching-leatning mede.
- But one must remember that the Consortium was intended above all to inform the faculty
| ot the need for substantive changes, ot necessarily to produce them immediately. Holding
wurkshops and Seminars, developing the- Learning Resource Center, consulting community
“educators, urcuhtmg mcmos. and other activities all successfully contributed to the Con-
e wrtium’s “awacenss stage.” Results of activities were.much like those anticipated and were
o cageomp uhcd without the need to ask E.O.F. ?or supplemental funds or other resources.
Reeping these facts in mind. it7is Plausible tod conclude that, on balance, the program 's
successes outweighed its failiires. . .
VIi. Recommendations . - - < ) .
| . A description and evaluation of an cduc;ional program would not be complete with-
Cv Tout recommendations for 1mpro\mg the program’s* opcratlon Such recommendations,
| gleaned ‘from ‘trial-and-error experience, may be applied in -the future to make the plan-
aing and execution of program elements more effective. This is particularly appropriate

Jor &Upﬁuat?on eﬁgwhcrq['r he model may be adapted to any institution wher¢ non- ~tra’
ditienal studcnxs ‘might be helped- Bf mnovanvc,tencbmg—}carrgng_armngcmcnts. ee Ap-

pendix A for.a graphic répresentation of that modc'l ) Ther rccbmrncndﬁtnons hstcd e,
tow do not necessarily follow i in order of prrOrrry - : sl il

to individual faculty for teaching-learning experiments and other activities. -
(21 Afull-time coordinator_should be. appmntcd who can devote all of her/his at-
‘tention to the program

. pointments and Promotions Cdmmittee.
«(4). " Make sure, that kcy departments, e.g., - Education, ‘Psychology, are made in-
' _‘; tegral parts of the ‘project to utilize their expertise in tcachmg«lcarmng mat-

" ters. .
-¢3). If funds and other rcsmurécs are litnited, thcn drrcct the programs focus on
the institution only. - - ,
(6). Hffgnds and other resources are more rcadrl avanlabfc then dlrcct some. of the
. program’s focus to the community by fostering better sC relations.
(7). Fill program staff posmons as soon, as possxblc to facilitate the early star

seminars, and experiments.
. «49). Provision ought to be made for closer consultation bctwccn program staff-and
. . faculry in the design of mnovanvc teaching-léarning projects.
(10). It would be helpful to establish regular commymication channels, c.g., monthly
: meinos and newsletters, special semmars, etc., with faculty and students.
(11). If at all possible, follow the program’s “awarenm stage” 'with a ‘!déirelopmcnt.
’ stagc" in which new teacbrpg-lcarmng msrghts may ‘be apﬁhtd 1rectly to in-
- structaon . . ) .

,~ Thus. three out of the four major Consortlum ob]cctncs were met SUCcessfully, one

- @oal! improving the teaching-learning relationship at CCAS. Possibly, encouraging the -

foryghe Educationat -Consottium in Instructiohgvhich was expressly ‘designed as modcl-.

S ). Program funding should be increased to allow the distribution of small grants

- t3). Steps must be taken to secure recognition of faculty mvolvcmcm ‘by the AP-__

. activities. . .
{8). . Studentssshould be cncouragcd to parncnpatc miore acnvely in the works);/ .

-~
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‘Vlcmd to the F aaculty——No 2
S ~\MPLE LIST: OF I\INOVATIVE COLLEGE TEACHING‘;' METHODS

lig

* R AV‘D ARRANGEMENTS - ;

. e

. -

The following’ hst enumerates sofnc examplés of recently-applled teachmg methods a
used both inside and outside of the’ classroom, as well as new institutional arrangements
that some universities and -colleges have appllpd to the teaghm -learning relationship. The
st is-not meant to be an instructional gulde, but rathex is intended to stlmulate dlscussmn

on Creative teaching proccdures - _ /—/ . N .

Future memos will-describe other research topics”and activifies, undertakcn by the

- Educatignal Consortium in Instruction, a group:of faculty*students and community edu-’
cationall leaders who avish to focus on the teaching-learning relatlonshxp here.at RUGCAS:
Please consult Memo No. 1 for an_outline  of” the Codsortium goais—Anyone who is intet-
ested in* joining the Educat;onal Consottium or coneributing to its objectives should con-
tict \Ilhm Chaplin'(ext 237 rank Fritog (ext. 394) of thc Academic Founda-
tl(}nsp ‘partment, - S .
: ' Frank A Fratoc

e

Aruitoxt provided by Eic:




_ /" playing sequence invo ‘&'thr:se, steps: Selecting the Yssue or problém. to be dealt with in
Lo class; q.\ﬁplaining to students the educational purpeses of the drama and the setting, gen-
» ~ " *eral characterizations, and possibie coyrses of action.within the problem situation; brief-
" " ing the actors so they may better understand-the parts they are to_play; briefing the audi:
ence to give them specific points 4o look, for or to assign garticipative roles to audience
members; enacting thé drama;;, analyzing -the drama | £ugh discussion with aetors and

h

I
-

. e L , . - 5 i : - ¥ .
l . audiénce; evaluating thé drama’to ascertain the extent ich edicational purposes have
. been.achieved. ' T T, ,
(Espectilly appropriate for courses in the social sci nces and humanities.) X
l . «A2). Panel Discussion - - v . T
. - ]

&

-Panel discussion is, in effect, a seminar 931 within the context of a larger class .set-
‘ting. A small group of “experts” (either students or outside speakers or a’combination of
-both) who age knowlédgeablggin a papffculdr subject are Chosen to discuss it before'the -
class. I8eally, the discussion is“in ongoing interplay samong the panel members—with
/.. agreement, ,ciiiagreement-, qualification, and point elaboration. The instructor acts as'pafie
N Ghairman to keep discussiorr focused within the prescribed subject atea, invite nonportici- _

" pants to talk, and give an ccasional summary to s:gg’est how the discussion has progres= "

sed.. Once the panel has/gO i her class members are. invited ta, ask

b3

i’

~

t

L}

mished .its presentation,

v

- . end. A fomum is a' more strictured version of panel discussiomin which a topic is formally
@7 - (Applicable to-virtyally all digciplines) -

o e e
i —— oo -

¢ <
“(3). Buzz Groups - ‘ R . s T

. - -~ A i

e, ’W"’I"he’r buzz group method encourages axi m' student participation in discussions.
t Itisinitiated By the instructor or another speaker who makes a présentation on a particu-

’

> N 2
- . .. - . . . g

.. Cufes to select a discussion leader and. a reporter. Each discussion leadér is respensible for
;.7 -+ gecing that all members of his group express, #hemselvés about the. presentafion. After a
<, _-short Period, subgroups are reformed into the original larger class, Each gepdrter is then 4
0 easked to Biv a_summary of reations'to the presentation and convey ‘qucsiion*,s,raisgd by
his subgroufi-to the speaker. Thest qugstions may be answered as they are presented or'

-l -

N after all sﬂtﬁrougs‘havc reported. a eI ‘ {' . .
’ (Applicable to almost ail discipilines.): - =~~~ e TR £
v 1 (3). Team Teaching S A . gs’ M
. *' . " Under the team- teaching concept,-two. or 'morc»ffiis%ructors (an m other sup- -
: .. . pprting specialists) work'together to taach the ~same ‘graup of students. Their work rhay."

e-divided in-any one of several ways, but 2 common pattern is to have diffegént instruc-

- ! o .

tives-and determine the Iéarning actiyitics that would best gf;épixnplish%hg&,@ieﬁtfoh@
urposes. “They. may wish to combine’several méthods (lecture; discussiony role-piaying,

1 - . ° -.- Y

j
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~..  spreseited by several students in succession and folléwed by a.groap commentary, - — .-

< 7. lar subject. The.class is then divided into/smallasubgroups-which are given a_few min-- .
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. A. Innovative Classroom ‘Teaching M‘et'hod§“ : o
(1). Role-Playing (Sociodrama) Y -
In the role-playing method, students enact the roles of Teal or fictitions perso

sbcial situatiogaRole-playing is especially valuable for giving the student iftsights int
, "f}f%;r,oup‘ processes and %ﬁ relating academic material to the larger sogfal world,, The role-

T
—

-
o

* " questions or make comments.. The chairman. may |summarize the: entire discussion at the:.

N
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Yors take specialized responsibilities for cerfain -portions of the course. At the putsgt of ~* - *
is. cooperative venture,~members'of the teaching- staff should agree upe Jsourse ob---
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L onmEme’ss put inty ph» ‘and .the generaf’nrder inw h,uh play proceeds; and procedural ma-

; aundﬁwc of simulation .games can be obtained from the dc»cnptxons below

L x .W”J!ﬁph.tc, 1ist- can; be,z}bmmgrfrom* Zackerman! David W. & Horn, -Bobert~F. The

2 PP
-

rﬁﬁ %asmabusetts ?sa’c”gamb@udgg‘)dass 0713‘9;) A s S
,-,.4,,, zt‘an C‘m"{dtutw#efﬁ‘owmﬂw ar ,:”,", : ';9\,, Lo T '\\:- o .
: Descnptu—m P}aycrs.aare.dcl%gtcs‘té quladclplpa ﬁqn\gptxon 05,1487 Ggme Y N .
-~ tronts students wrttrpotnm':ﬂ problems” fa(':'ed;,ty foun('hng ﬁ@;&g aswell as more gen-" LT r
f-ml questions of "political phxlosophy that mﬂuencc any poht \sfbtem i % L.
Playing time: 2-6 hours in 1-hour perio g K RN v '
- < No. of players: 32-49 divided into 13 tea ' SN
Av auach from: Science Rese ssociates, 259 E. b‘ﬂc Strect bxca
Lsoen A//a‘.cm‘ ot (Chicag
Bankmg /”/ ; ’-"'.. .,_ o o
‘ Descnpnon layers dccxs:on makers in three commerciat banks riaki 4 iny t-
ment and loan decisions Gape simulgtes thc plnoblcms opportumncs and plans’
mercial banks i in ddy-to-day operation}. "L el -
" Playing time:2-4 hours in 30-mbntfe periods. *
No. of players: Minimym of 3] no6 max um )
Available from: Science Rcscapch ,Assocn 59 E. Eric Strcct, Chicaga, Illinois ; -
‘.) 606‘1 - “ . » 3 R =7
Bu.\ - \R . o . a3 Py . -
. Dcscnptwn Playérs are members of managemcnt team’ {‘ﬁat‘,mcsto make. pr fits for
a corpotation; Game teaches- concepts of ‘inventory sales, dcﬁc:t’ ﬁnancmg, cﬂ‘ect of\adver-

B L . , et . , B
‘ N - e - B . - - * Lot
. S Sl W . S - —
- . . . » -
21 Trr— B R . - M . . , .
. Lo e [
v )

.etc.) to maintain student motivation. As thc course prugreyscs instructors may find it use-
ful to evaluate their tegching techniques and ofter suggestions’ for p%sxblc |mpruvcmcnt.
Team tc'lchmg gives individual instructors the opportunity to specialize in those ? aspects

f & cqurse fur which they are. most qualvﬁ\cd Ir alw ‘exposes students to a variety of -
pum ts o\view and instructor pcrsonahtnes. R .

\ppmp:mtc: for aﬂ discxplmes) N N i

. i N ~
Yo S .

15, .S:muluhon Gammg . LN ..

v

. A sxmuh{ua(n game apphed to teaching is a wurk.mg mudel of a irfc sxtuatwn in which - o
stadengs are tequired {0 be-contestants Wbo can -see tht_consequences*of ¢heir actions a’nd ) '
niihe Tt duxs,ung.lccordmgly Gimes aré desizgned” t teach students particular concepts. '

pr wedures:and . logical relations that are intrinsic.to a° "I\Cn subject, and- the student is ex- S
Bgtud to demosstrate his undcrs’tandmg of certain pnm Ric; basie to the subject.' The - l
vomponeatd of o sifnulation game are roles which 1dcnm’) the system of decision makers; .

Guals w hmh;.,,:.e gm"ned to-each. role to ()"ICI'II' the actors behavior in the €; resources -
wéncd tp gach rolg to. Jssist the actors.in meeting “their "u%~ weles w hlﬁcsuxbe how . '

terials such ag- playing bbards; clips,”markers. spinners, chance car&§ etc. A better under-

-

\pph‘x.able tofmost d!:sgsg]mess‘; o 5T e ~
~ 2The fu-limsmg is.a reprcsentanvc list-of educational gamcs for cochgc students (a

(ulide 1o “Semulation Gamesfor Edikation and-<Trginitig. Informatxon Resources, Inc., '

tisihg, research and development, etc. L e
Playing time: 3-8 houts - - N S L

’l.




No. of playcrs 15-35.
*° Available from: Simile I1, P.O. Bbx 1023 La Jolla Callf 92037

) "‘ Clug: Commumty Land Use Game -, ’, T

-Dcscnptwn Playm are community businessmen. Game mvolvcs procésses of urban ‘
economics and land dcvclopmcnt in a mctropolltan area. Duk calculator or slide rule . &
recommended. ' —

Playing time : 4-10 hours in 30. -minute periods. \_/ '
: © NGd.of players: 3-15 in 3:5 teams.
=" " Ayuilable from: The Frec Press, 866 Third Ave, ’\Iew York, N. Y. 10022,

Consumer . f

Dcscnptlon Players are consumers, credit agents, store owners, etc. Game provndcs
insights into practical problems and economics of installment buymg R
Playing time: 12-2Y2 hours in 40- -minute periods ' . ‘ '
No. of players: 11-34 ' \ , S
Available from: Western Pubhshmg Co, School and Library - Department, 850
Third Ave., New York, N. Y. 10022 : ' -

Contraﬁ egottahons ‘. ' ’ : -

. Description: Pla)crs are union”and managcmcnt representatives engaged in contract
"-- ~bargaining. Gamc orzents students to. the strategy of labor negotiations and_ collcct;ve '

bargammg .
%" . Playing time: 3- 6 bours \30 120 ‘minute periods.
: No. of players: 8-15 - .
. Available from: Machllan Co 866 Thlrd Avc,, Ncw York, N. Y 10022 : .
Dxplomacy )

eov o — _Description:. Players fcpfcsent mén Enmpcmtoumﬂa“‘Enghnd’,T?ermmy, Rus
.$ia, Turkey, Austria-Hungary, Italy, and France. Game' demonstrates. -the military and - .
diplomatic ‘power structure: of Europe before World War I. - : o e
Playmg time: 4-8 hours in Z-hour periods. . .‘ )
No. of players: 4-7 ‘

Avaﬂzblc from: Games Rcscarch, Inc 48 Warcham Streét, Bmton, Mass '02118
l ' Duaster . - - ’ .

s L Dcscrlptlon Players are members of a’ commumty dnsrupted by natural “disaster- -
l' _ tfire; flood, tornado, etc. ) Game mforms studcnts of the structurc of commum.ty_acnml;& :
~. s under stress. : ) , e

T Playing time: 3-6 hours in 40 mmutc penods ' . ' T
.\ “ 7. No.of players: 6-16. o — . -
" Abvailable from: Wéstern Pnbhsh:ng Co School and Library Department, 850, -
o . Third Ave, New York, N. Y.10022. -/ =~ ., .. v
v ! Equat‘om BN - c‘ C e ’ - - 1

. .y

.Deseription: Gamc provides a ntuatnon for lcdrmng some of the elementafy eper- .
“afiions in mathematicy; atso gwes pramcc in abstract thinking and teaches mathemam;al
logxc N . oo )
Playmg t1m 20m.mum tol hour. - . B
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No. of players: 28 °
Available from: Infernatiopal Lcammg (,orpOrat:on 0 E Las Qlas «Blf.d Fort

-

Lauderdale, Florida 33301 . . .

-

-

Human Rz]a:wm One Dimeision of Teacbwy i -
DcsCrlptlon Players rcprcscnt students and cle@cntary tcachcrs at ap inner-city
school. Game helps education studengs develop decision-making capability and “identify

" ’thusg principles that make for effective human relationships.

Playing time : 4 hours .

No. of players: 12 to unlimited , -

Available from: Center for Innovations in Teacher I:ducanon 9chool of Education,
Indiana University, Bloommgton Ind. 4740! ) p

v - .
.
4 .
.

D e e s e

-

Inner City Planning | " : ) ’
Dcscnpmm; Players are members of special interest groups in an urban.renewal area:

cagors, etc. Game hclps students gain knowledge about problcms of inner-city ljving dnd

*conflict of special interests. . )

- Playing time: 3-5 hours in 40-minute 'pcriods .
-No. of players: 12-40in 3-5 teams {
Available from: \lac\llllan Co., 866 Third Avc . New \ork, N.Y. 10022

Inhfr Nation Sxmulalxon

Description: Playcrs repeesent hcads f state, fqrmgn policy advisers, domestic af-
Jairs advisers, diplomats, leaders of opposmon. etc. Game simulates the main political,
¢€Lonomic, and military aspects of an international s;tuatlon and- tcaches dynamics of de-
cision-making on an international seale. .

b

- 'No. of players: 24-50 in 5-6 teams
Available from: Science Research. Asscciates, 259 E. Efie btrect, Chxpago, I1linois

60611 -

\l(majemenl Decumn Stmuldton ' e

n,ng the market for 4 single product. Game all(ms players to simulate procedures and
study undcrl)mg concepts pertinent to m al adnumstranon ] .

Playm time: 5 hours in 30- mlnutc pcri

No. of players; 15-32
Available from: McGraw Hill Book Co, 1721 Avenue of the Amcncans, New

»

York, N. Y. 10020 .
\\u’ou National Politics L S
Bcscnp tion: -Players, who rcprescnt two political parncs ‘and eight geographical

process as influenced by party and regional affiliations.

. R ", Playing time: 3 hours in_1-hour periods.
: -No. of players:9-33
Avmlabre from: Slmnle II, P.O. Box 1029, La Jolla, @ahf 92037 R

fuunning authority, public housing agency, community rcprcscntativcs businessmen, edu- °

—ﬁ“‘"“"?taymgmc 3-tiours i t=hour periods - - T e e

' " Description: Pla)crs rcprcscnt the top managememts of competing companies sh;r-\'

chnons “are members of a legislative. body. Game teaches students about the lcgulatwe _

b
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Nutional Econamy . C - . o .
. . - . * v
Description: Players are businessmen on an economit ‘policy committee, separated .-
. 1nto producers of consumer goods, luxury goods, and prodacer goods. Game aids under-
-2 standing of relationship between growth, inflation, national “income, and unemployment.” .~
.Plasing time: 2-5 hours in 30-mindte periods . - : v
No. of plavers:mihimum of 3,.n0 maximum’ L ' . - N
Available from: Science Rescarch, Associates, 259 E. Erie Street. Chieago Tllinoss
- 60611 '
¢ 2

. -

-~ - T
1 ’1((1 II.E

‘

LLS

Description: Players are members of interest groups (military, civil rights, nation-
sbstsinternationalists, business, and labor) who use their influence to produce changes
i Amerivan socety. Game illustrates conflicgs between powerful interest groups.

Playing time: 4 hodrs in 50-minute periods
No.of plavers: 12-36 in 6 teams
‘—\\:axlablc from: Simile 11.-P.O. Box 1023, La Jolla, Calif. 92037

.

Stmsoc ] - L.

Description: Players are citizens in a society under stress-conditions such that they
- & . . . . oo
must actively question nature of social order and examine processes of social conflict and

social control. Game makes social science material more vivid. .

Playing time: 6 hours in I-hour peripds

No.of plavers: 20-60 in 4 teams ) a . . '

Available from: The Free Press.. 866 Third Ave.. New York,._N. Y. 10022 ‘f
Sz'mulali;?n, The Decision Making Model - C - "

3 4 <

* .~ Description Players are government officials and  influential citizens in 3-S nations,
Game demonstrates international decision-making process:

Playing time: 4 hours in 45-spinite periods .

No. of players: 16-50 in 3.5 teams e

Available from: World Affairs Council of Philadelphia, ‘John Wanamaker Store,
Third Floor Gallery, 13th'and Walnut Street, Philadelphia, Pa. 19107 '

-

T
. 4

-Starpowcer . . <

Description: Players a{c‘ meot;zbeirs of a low i‘nobilit;}, three tiered society. Game simu-

lates, 1y abstract form, the relationship between wealth and power in-human societies. .
Playing time: Zhours . ¢ _ : ’ . ’ . .
No. of players: 1-36 _
Available from: Simile T, P.O. Box 1023, La Jolla\l, Calif. 92037 SRR

. Transaction: The Au.lhen;_iq Stock Market Game ' - ' .

Description: Players are brokcis, advisers, chairmen of investment clubs, treasurers of
mutual funds. etc., who tty to make profits in the stock market, B

i

Playing timc: -1-hour minimum, né'maximum *+ ., ° . S
No.of players: 2:25 S " T
‘Available from: Eatelek, Inc., 42 Pleasant Street; Newburyport, Mass. 01950 -~ -

!
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B. Ianovative httra-Classmgm Methods -~ S :
] o ). Programmed Irulruchon ST I . o ', NN

Programmed instruction refers to thg use of directed-or programmed fessons prcscntcd
. i printed | farm in" books, manuaﬂy [1]4 ckcfromcaﬂy-opcratcd teaching machmcs, or com-

putcrxcontrollcd teaching machines. It’is designed to allow the student fo pmcced at his
g own rate of learning. The subject matter“to bz taught is broken up into small units called
’ * frames (usually a few sentgnces). The “student must respond to at least part of each frame
. by answering a question or filling in a blank. He Ts-immediately informed. of the correct”
:y: - ness of the answer, In Hinear programming, the material is arranged in a single ordered
.. swjuence and every student must proceed from the nrst item to the last. In branch pro-
. gramming, more than. one sequence or rouge through the material is arranged, and the
- .. swdent fodows the sequence determined by his own answers,

{ =\pphcablc to most disciplines).’

. *
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(2). Personalized System of Instruction.

.

“f
Tt - The personglized system of m?tructlou (PS1j 15 a genedal tesm that mcludcs a num-
" ber of similaf teaching tcchmqucs (c?:nngcncy management, precjsion teaching, self-paced
supervised study, individually- prescribdd in§truction, mastery lcarmng, Keller plan, etc.)
P>I s a'type of programmed instruction) but with many added features. A course taught ., |
through PSI methods is organized into’a number of semi-autonomous’ units (modulcs) Co
- ¢.g.. one unit per week, or one unit per <hapter, or in terms of specific bodies of informa- '
.tton ind procedures. Each student begins with the first modular unit and procccds through
in established sequence. When a student believes he has mastered a unit he is given some *. .
mears of demonstrating -his mastery, such as an essay or objective test. A student whe
“fatls” an exam must undergo further ‘study.and testing until he shows competence in the
unit’s subject matter. The course is completed when the student has mastered all the pre-
) scribed modules. Undergraduates who have. Lompletcd the course are often used as proc-
-~ - - -tors-or tutors-to-administer- examinations and aid-the new student-in—his preparations for— — -
{urther testing or for advancing to the next unit. The professor in charge has overall au-
T=thonity for planning the study modules and =upcrwsmg the tutors. He may also hold oc-
casional discussion sections or lectures. ‘ . . .
( Applicable to virtually all discipjines.) : S oo .
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iv). Adudio- Tutsrial Instriction

. kl Al .

Audio-tutorial téaching combines PST with more tradmonal tcchmqucs of mstruc-
“tion. A course taught b) audio-tutorial methods .includes three types of sessions: (1) _the
. General Tssem held weekly - and. devoted mostly to_ special
lectures, film showings. guest speakers, announcements, —amd— 2)
. Small Assembly Sessions, also held weekly, that'serve as quizsdiscussion sections. where a
sniall number of students have an opportunity to discuss course materials and ‘b tested - |
" -en what-they have learned; {3) Independent Study Sessions, attended by students for an :
indeterminate -number of hours cach week, where class members work at mdlvndual car-
" tels equipped with tape playbad@ and reviewing equipment. Graduate teaching assistants -
are available during the study sessions to provndc assistance when- needed. o
(E spcually suitable for labpratory courses in the physnc.al scncnccs, but may be applied to
. other dnsuphncs‘as well) - : .

o . ;- -

- (4). Computtr-dmsttd Instmctzon o . T .
One form of computer—asslsted pnstrucnon (CAI) entails use of thc computer as a

e \ . - i ¢
v , b .
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‘medium fot-presenting instruction’ directly to the studeit. In this case, CAT is a form of
‘Programmed "Learning. The studen€sits at a'terminal (usually a typewriter ‘that is con-
nected with a computer), gives answers to questions presented ' by the' compyter, and re-

H

l ceives reactions to each answer with instructions for the next step, the nature of which .
W - "~ ~depends upon whether the answer given was- right or wrong. A full record of student

responses is made by the computer. Later, ‘this record may be summarized for an entire
group of participants or far-each separate, student wha uses the program. Such informa:
tion provides the student with self-study clues to improve pecformance and gives the in-
structor pointers on course improvement. Computers -can also be used to supplement the’
teachitng function in several other ways: conducting simulations and games, doing prob-
lem-solving resedrch, storing and processing data, etc. ~ ’

‘ Applicable to many disciplines) ‘

. 1

-

{3). Team Learniny

. The team learning approach involves dividing mcmbcgz of a'course into various small

groups.Represcntatives in each grolip are then asked to arficulate those issues they feel are
most important for purposes of study and decide which issues they wish to pursue. Students
are then responsible for determining together the questions they must anstver in their re-
search and for determining the duties and responsibilities of each - member in answering
these .questions, Members- 4re encouraged to advise, assist, and criticize each other when.
ever possible. The group leader serves as unifier and coordinator, "periodically reporting
his group’s progress to the instructor who serves as resource agent.. At the end of the se-
mester, each group presents igg findings before the entire, class, encouraging response and
criticism. Team learning seems to'be mbst useful in teaching interpersonal skills in a
group, problem-solving situation. . - ‘ ) A :
(Appropriate for most disciplines) . - )

C. Innovative Téachihg—Arrangcmcnts
. f. .- - -
© {1}, Cooperative Work-Study Education
Cooperative work-study education or, as it is sometimes call , experiential learning
was inaugurated earlier in this century at such institutions as the Uj iversity of Cincinnati,

g s e e RS

. MIT, and Antioch College; by 1970 nearly*two hundréd colleges And universities had co-
* op programs, Cooperative education requires some minimum amdunt of work experience
* for each student along with minimum standards of academic pc/tformancc. Under some

s;jof full-time employment
in industry, business, government, or serviceé otganizations. ‘In gther plans,” students con-
currently,engage in part-time work. Work-study programs prov,
dents to live in a different environment and force them to'cope yyith nofacademic responsi-
bilities, The experience also encourages active learning, in & vocational or professional

plans, students alternate periods of full-time study with pcriodi

SETHIY mnttinapphieation-of-academic training to thosé settings. Therefore, each student’s
work experience is designed to be an integfal part of his overhll edicational program and
the institution takes responsibility for this integration. SR

(2). Contract Teaching T a ' o .

Contract plans, in which studeénts and instructors formhlly agree to course or program
Tequirements, remove traditional credit compilation and f ur-year residence requirements

de an gpportunity for stu- _

from the undergraduate curriculums. This feature can illustrated. by a description of

contract teaching as applied at Johnston College, University of Redlands (Calif.)., Each.
semester students and faculty negotiite the curriculum t¢ be offered on an individual basis.
3 X B | . N '
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Students list ‘the topics they wish to pursue, while faculty post their own preferences as
Jimited by special competencies. Individual students and instructors then create a written’
_scontract which specifies the parties’to the contract, course objectives, reading lists or other

study resources, deadlines for completion of work, and _miethods,
be conducted (tests, papers, oral reports, projects, etc.): During a student’s second year, he
must ask his adviser to help him draw up a graduation contract, specifying the require-

ments, for a baccalaureate degree, which is thén presented for approval to a graduation

by which evaluation will

¢ommittee consisting of at least three faculty members.« These members evaluate the gon- .

tract and have the option to recommend changes jin the tcrms.‘WHe:'mfhc 'student feels.
‘he has fulfilled his graduatiqn Acontra‘ct (there s no time limjt), he appears before the
committee for..examinitiop.- The Johnston College plan and.others Itke it encourage stu-
dent initiative in-creating personalized. study programs. ) ’

e
v A a

(3). Learning Resource-Centeys ™ . . e

Learning resource centers (instructional media centers, etc.) are facilities with multi-
med:a study materials such as tape recordings, microfilm, television, overhead transparen-,
cies, and so on. These media are made available to students in special rooms or at indivi-
dual carrels. The study materials are purchased from publishers and manufacturers or are
“custom-desigmed”’ to meet the particular requirements of different instructors. Staff mem-
bers work with instructors to identify learning objectives and then develop, methods and

materials to fit those abjectives. Some LRC’s: have their own production studios where J
slides, filmstrips, audio and video tape recordings are made. Learning resource centers not -

only foster an individual approach to student learning but also allew institutions of higher
educatidn to utilize newly-developed.educational materials. that. are more expensive and

“less portable than printed media.:Earlier LRC’s were. locatedat Florida.-Atlantic Uni-

versity, Oakland College, and several of the State University of New York institutions.
However, they are now present on many campuses. . ' o

. L Voo .

o (#).cInterdisciplinary Programs ... . . . v Lo

Interdisciplinary programs (coordinated studies, thematic studies, etc.) allow each .
student to become involved with a systematic, inferdisciplinary analysis of a complex aca-

demic problem. Reading, research, and classwork,_aré focused toward issues that are not

always included in traditional department-based offerings. Themati¢ studies also encour-- - -

age faculty members from diverse disciplines to'deal cooperatively with common intellect-
ual matters. For example at Evergreen State College ,('Wash_ingtqq) approximately one
hundred students and five instructors work together for periods as long as one year on such

interdisciplinary topics as “Causality, Freedom, and Chance,” “Contemporary American’. -
Minorities,” “the Individual, the Citizen, aid:the. State,” etc."The student is expected-to _

spend up to thirty-twe hours a.weck with faculty members -in various kinds of learring
experiences. A student may carn a full -year’s creditby -participating in ‘only one_pro-

gram. At-the University of Wisconsin, Green Bay, a similar arrangéntent has been adopt- -

ed whereby students may concentrate on certain environmental ‘themes fike “Ecosystems.
Analysis,” *Environmental Control,” “Populatioa Dynamics,” and “Urban :Analysis.” A
concentration encompasses $everal :academic disciplines hutknowlédge from each is focus-’

c¢d on the problem studicd. At times, members of the community are ipvited to partici- -

pate in the creation-and implementation of academic programs. - -~ T
—— . oL et e . . [ . "‘ k]

L - - -

= {5). Residential Colleges™ " ", . , ' .

" Residential colleges (living-learning ‘centers, inder colleges, etc.) attempt to integtate

classroom and ‘residential experience by bringing academic

e B s

dy closer to the-realm of
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. . “. . - -
I p  students’ social and persb;aHife. They also.are intended t?": stimulate accord .between
" - .} teachers and students withia a cohesive, scholarly community: ‘Two institutional-level pro-
- J . grams at the University of sMichigan will i]lustrate these living-tearning ‘concepts. When .«
l i afreshman enrolls in“the Pilot Program he discovers that some-of hi:s‘go,urscs are attended .
' -7 . by acquaintances from his dormitory floor and that other classes “are actually held within

his residence halM#He dlso"associates with Resident Fellows who are graduaté students
. selected partly to function as “living-in"’advisers, but also to be%'\p ewhat older models of
, ¢ a4 sefious commitment to scholarly life. The RF’s assist studen §w1 aeademic programs
R and" personal- difficulties, although they are not expected toact as,professional counselors.
b Common social activities are also held regularly. The Rcsidcn't'iai' College, on the.other ,
hand. ‘is an entirely separate entity within the University, occupying a quadrarigle in which s
N ¢lassrooms, offices, and 'student residences are located: Students in thes Residential Col- g
l L Jege pursue a four-year program in liberal arts and may undertake interdisciplinary con- )
"' centrations aSoKs majors in the usual departmental areas. Instructors are chosen on - -

Fald

-,the basis of the¥n interest in innovative education and their-desire to work closely with

v, students, both formally and informally.

«

(6). Nonresidential Colleges - o . .

- " dents, e.g., émployed adults, retired people pursuing new careers, veterans, etc. These, peo-
- plé may not be able to reside on campus or to attend classes o a_rggular basis. They must
be reached; therefore, by instructional techniques and leatning experiences not limited to.
-t the-classroom. Minnesota ‘Metropolitan $tate College is one example af a nonresidential
"‘ - institution. It does not have centralized facilities, is designed for ‘those abové normal col-
lege age,-utilizes community rither than regularfaculty members, and grants .degrees by
' « .- measuring student competente in certain academic areas—not by counting credit hours.”
The Bachelor of ‘Liberal Studies program at the. University. of Oklahoma is another non- ..
residenitial arrangement ¢reated for .adults; The BLS grogram relies heavily upon guided .-
" © 7 - independent-study and short, but intensive, residential semindrs that allow the student to” " .
L pursue his work at whatever pace he desires. The Open Usityersity in Great Britain offers- '
"~ =« instruction through television, radio, correspondence, and local study-centers staffed by

l P Nonresidential or open colleges are désigned primarily to reach “nontraditional” stu--

' © o wkoumsclors-whe-assist students in ‘planning their programs-artd by tutors who are local ex- *. . .
' - ' pertsin’each course. Empire State College (New York) isia reduced and somtewhat alter- o
I' , - <. "ed version-of the Qpen University.- , .- - .. ... S S
. . X . R ‘: - <. '~‘ : . 'T . L o
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s READING I\IPROVEMEN‘P:-»IM
Glmeral Course ijectLVcs ‘ v e

u

I. To’ provnde a com?rehenswe rcvncw program m
AL Study‘Skd»ls ﬁ — ;

r

L Lecture-’Notetakmg
2. SQ3R -

+. 3. Examinatisn- -taking techmques '
+. General studylngprocedures

&

B Comprehensmn 1". g

. Main’Idea , *
2 Paragraph Dévelopment
3. Paragraph Organization
4, Coherency Techniques )
. Summarxe's _ ’

.
3

II To proude comprehensxon Skill developmentm:

¢
!

A. Critical Interpretation

I. Author's authority

2. Fact vs. Opinion

3. Tone, Intent, Bias
4."Propaganda -

5.. Non-Persuasive Material

B Speed Development

E Visual Perceptron

2. Flenblllty .
.-8peed Improvemerit -

4~ Sk:mmmg Scanmng

- C. Vocabulat;y

- 1. Context Clues ., .
2 ‘Roots, Preﬁxes Suﬁixcs




CON’ERQL GROUP® -
SECTIONI e T

»

After. studcnts “have completed Chapter ll the tcacher W1ll cxpl’aln and 1llustratc the
" basic SQ3R tcchmquc Twenty five. percent of the chapter’s excrctscs ‘will be com-
- pleted at home with the rcmamnng c‘ccruscs utilized as practlce in. the classroom
. setting. '

Students will apply SQ3R to- ngen or student sc!ccted pcnodlcal. article.’

Students will 'be given two lectures on examination’ tcchmqucs note~takmﬁtcchmqucs,
a?rd general study habits. . . , L . RS

'EXPERIMENTAL GROUP.. + *
SECTION IT . - .\ =

. ' ' t

, - . < _ — e

After rcaamg and complctn sqvcnty -five percent of the exercises in Chaptcr 11, 1hc
students will discuss and explain._the tcchmqusm class. chachcr will lead and chat
. information where necessary.) :

Students will apply SQ3R to a student selected pcrmdlcal arnclc. : o

Students will be given two class scttmgs for discussiom.in mll groups on tecimlqucs
for. taking notes, preparing for examinations, and general: study habits. Groups will
then share their information with the class compiling. a gereral set of guidclmcs for |
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" CONTROL GROUP
- SECTION I

COMPREHENSION SKILLS. -

ot \
Y .l . T

) * U‘
- [

- :' .

" -~ L. Before and ‘—aftcr"f‘eadigg Chapters 1, 3, and 4 of class textbook, students will be given
~ illystration, explanation, and practice in main/idea paragraph organization, and co" -
,herency techniques. Students will complete seventy-five percent of the accempanying
exercises at home with teacher explanation and correction in the succeeding class

!

'meeting. , . . S
2. Students will apply above stated skill to a periodical article. o ' ‘
-3 Students will be given a lecture, illustration, and practice in the formulation of sum- .
«. " maries. They will be, required to. formulate a summary of their journal article.-  ~

o [ T
o~ .
’ f
P} .t
. v

¥

o Y YN s , :
" EXPERIMENTAL GROUP
© ¢ . 'SECTION II

1
/

e
- A
a s 5

i ’ A ‘. ? : ) .; 4_! : ‘ A \‘r“, A T R .- v‘. v e o .
- 1. Students'will read and 'discussin smill 'grouf)s of theirown choosing Chapter 1, 3, 4nd -
4, and will complete seventy-five percent of "all exercises. - ‘ : T

2. Small groups will then Present to the class. explandtion, illustration, and practice. of:

. eachrskill. ot T o, S

+ 30 Students will apply above stated skills to théir periodical drticle, e e
+. Students will-analyze’ éxamples of summaries, deduce, the necessary components,. and

formulate .a ‘summary- of ,th'g:’ir‘ jourml article.*  °

»
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I. ‘students will be glvcn explanatmn ntlustratlous and practme on" tone, . mtent, ,ctc. in--
corporated in Chapters 7, 8, 9'and 10. Textbook chapters ‘will be -read in Jotal by all

». studenss and utilized.for ‘practice and discussion. ... ,
2. Students .will formwlaté a éntlcal analysns, of 't‘ne:r joumal artncle followmg thc for-
mat given By the instructor. T . e et

R CRITICAL LNTERPRETA‘I‘ION A

¢
" '

i

"-
3 :
- e

.
.-,
» .
‘-
. vy

‘3. Students will be given, cxp,lanatnonx and’ "practice on 'propaganda devices arrd fallacxous, . .
-reasoning processes. . - - *- A .
+. Students under the instructor’ s»d;rccnon wnll analyge Jonathan wafts Modest: Pm— s
posal and a modern version by Gene Lee for discussion and analysrs of satire and - -t
irony. © - . ¢ X . . - LT j . .
. > . . . . ‘ . m' . - - f o t‘.
. \ ! . : ) . ‘ 0t ) - 7 J - * ‘
- C SECTION 'II et ‘
T A ' -
o - - > .« et 3 . N
;‘ _e o 3 . X ‘v' 4
N ‘ ' - e '-.0’ - "~
- R ¢ - o ’ e -y
. A - Dt . .
‘studcnts will work throqgh chaptcrs 7, 8 9 and 10, mdlvxdually or in-émall group \dis-
cussingy interpreting and analyzing thecxercascs. Each grolip or mdmdual awxll select . ‘
one skill which he will present to the entire class.* . . "
Studgnts will formulate a critical analysns of their Journal artnclc folTowmg a format T
dcs:gncd by the class.” - -, . - . R S "
3., Same as control group: - | » P oY, D
s YLy
EX %amc as control group except po dlrcctaon by the mstructor. . -
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+« . L. "The students will be given onealf'of a class meeting per .week which will ‘be de-:

. vajed to timed, r¢ading.exétcises, S o e

.. © 2. The studénts wifl be.given explanation, illustration, and practice ‘on skimming tech-" -

-l- e % ', . " ,SPEED DEVELOPMENT * ~ (. @ "~ 1 - 7"

- ntques for newspapef, magazines, and chapters, scanning techniques on vdrious types of
. *»  materials,’and ‘visual perception ekertcisés, om0 Ve~

-

. 7713 'Fhe students 'will be given twelveé readings utilizing the controlled reader,
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' T ‘. EXPERIMENTAL,GROUP ~ .". -

| ) o ) . /¢ . SECTION II
w . .ok , L . .
y ) . B > A i - 4 N ) -
l ‘ ’ i N )' .
* : g ‘ ' ‘ Y '-y - ! \.'_ . :o_" ’ - o ! ‘j "~ ; ‘e ' ' ;o
et l. Oneclass pér week throughout the semester ted to e:gphéo‘n and prac- .
l\_'. o Ficc..cf visg perccgtigin techniques, :s_k»i_ ‘,,. ewspapers, m gazit{es‘ «and. chapters; - -
% . " . and scannifgsechniques. The class will seprgate, 1iNg ftwo gro’ilps,wul‘lr one’ group at- ., ,
. * [ - R ] - . wgt b B B N
. « “tending-class’ or above.speed éxércises, ahll”the-other group utilizing the_oogtrollcd :
l C o ~réadet, Groups altermate- areas of speed developmeént each week, - . - .. Y
2 Additiona time-7M0 days at the end of the semester will'be dévoted to any:speed skills .
e not completed via the'aboy¢ procedure, . - il . .
l B 3. Students will be given timed readings twice per month, S , .
: ! o - * - 'u"i:?;‘.ig_ & ! - - hrs .
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. % . . . - . VOCABULARY SKILLS . \|
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l'f— Qtudcnts mll be given c‘(planauon and pracucc of one vocabulary lesson in roots prc-
fixes, or suffixés every two weeks. Instruction will follow format of assrgncd text.
. 2. Students will be given a review designed, by the teacher of each lesson prior to testing.
3. Students’will read and -complete all exgrcises in Chapter-5-and 7 on context clues. Ex-
planatxon illustration aad practice will accompany reading.
4. Students will read and discuss Chaptcr 6 on use of the dictionary.-Minimal pracuec
: wnll be mcorporatcd in othqr exercises thtoughout the scmcsw-r
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P .Studcnts mll comylctc mdmduolly or in small _groups ome vocabulary lesson evc"yw o
two weeks: Groups will come together and dlscuss skills or complete cxcrcxscs dux‘mg‘
e Class scssxon;\ R v
' vill prepare review: cxcrcnscs for each vocabulary lesson to be complctcd by
the “entire class-befo uach \vocabulary test. '
- Students. will read and complctc‘cbsptcrs 5' 6; they will complcte all exercises ‘in
. - Chapter § which will be student-lead ducussed in a class meeting. Cbapter 6 vnll en- .
‘\ ‘ ~ tail %jdla'g\only .

S 4. Chalﬁf:r 7 will be dlscthsed with cn al intcrprctatxon s
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. TESTING/EVALUATION:

. KN
.
. . -

s

¢

' .- . w' . - - . \ . e

" 1. All students will be given a pre (Ist day of sémester) and ‘post-'tcst\%ay 9th) on
Formi B ofyghe McGraw Hill Basic Skills Test. . ) ool ;

" 2.7 All students, will receive a_téacher made vocabulary test’every two weeks. Each test

will incorperatg vocabulasry from previous lessons.

All-students will receive a teacher-made skills, test on Chaptcﬁs I, 3,4 and 1! and a
teacher-made test on Chapters 7, 8, 9 and 10 - I '

. All studénts will be given mini-exercises thretghout the semester ‘which will receive
 satisfactory or ynsatisfactory grades. T v a ’
. The Experimental group will receive grades for their oral presentation.

All tests willbe used diaghosticz;ll)"; s6 that reteaching '_{)f'any particular skill car be
facilitated. *: co - - DA : _
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“jectives Tor both the control and” experimental groups. It was deemed necessary not only -

:COMPREHENSION ‘SKILLS

. coante
“fad been very accustonied to teacher-directed settings and were -uncomfortable or- un-

< - <
- -
- -

0

- .
ANALVSIS OF OBJECTIVES: - -

-

Becauseeof emphasis upon-continuous re-evaluation and diagnosis as an in ral aspect -
of the reading course it was necessary to readapt and eliminate many of the anticipated ob-

L&

because of the aforementioned .reasons, but also because of the philosophical belief in qual-
1ty rather thun quantity skill' development. ’

STUDY SKILLS
naturewof both groups it was necessary to spend a considerable amount of
the semester’ on study skills. It had been assumed that a minimum of three sessions would
be sutficient to review the studyeskill techniques. However, after working with the stu-
dent= 3t was reahized that many of the techniques were new to a large proportion of the
seciins, Lheidiore; sin dass sessions®for the control group and eight class sessions for the
crpeiitnentel group were devoted to study techniques. Furthermoré, throughout the se-
mester «dditional tme-was allotted to review or further analysis of particular techniqués
becawse of difficulties students were experiencing in their. content subjects. Thus, it was-
considercd by the instructor that 'since, this cotrse has been designed to aid students in per-
torming well in content courses, reteaching and/or re-analysis was justifiable. -

E ’Duc to the

-

.
€
LI

.
K4
i

F

or the control group all objectives were met; however, the experimental group en-
red a time difficulty in accomplishing their goals. It appeared that most students—. - -

ois

—
+

v

motivated toswork on their own. A core section of the class, approximately 50% worked
diligently, enthusiasticall. and efficiently on théir projects. However, the other part of
the group were sporadic ‘in attendance and were inefficiently prepared in their assign-
ments. Becduse of this group; as well as the necessity ta expedite time, it was necessary for -
the instructor to direct séveral skills. It should be noted, though, wheréver possible, con-

cepts were elicited from the class rather than presepted via a lecture to the students.
7 L i . . : '
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CRITICAL INTERPRETATION . B
: ‘ o J

For both -the control and the experimental groups all objectives were miet. The basic -

- difference found between these -groups was that the experimental section .on the whole

wtre unable to transfer their critical skills to diverse materials without the aid of the in-- .

structor. For example muany were unable to recognize or explain the use of irony or sa-
tire in other sclections besides *The Modest Proposal.”

_ In addition. the experimental.group took two weeks longer to fulfil all require-
l : sments which made it necessary for the instructor to give a lecture and mini-practice on :
-prop zanda devices and fallacious reasoning processes. o '

-

VOCABULARY

. The students in both groups experienced considerable difficulty in mastering many

vocabuliry terms. Because of this three weeks were devoted to the first two lessons; this

nedessifated the elimination of several lessons in the text. Both groups completed five les-
. sons instead of seven. ' R

In the area of context clues, both groups. perforpfed as outlined in-the objectives.

SPEED DEVELOPMENT

8 .
The control group spent approximately six additional class. sessions on various speed
techniques. This imbalance was due to two major factors. F irst, the group. work performed -
by the experimental group entailed more time than the teacher-directed group, Thus, some

»

T sKill area had to be Timited. Tt was felt that speed. was of less -importance to the student
- than comprehension or critical interpretation. Second, there etisted some confusion
I amlongst the experimental group as to the alternate weeks that they were to..attend the
speed sesston._Many would attend two sessions in a row or would miss two sessions and -
: attend on the wrohg day; this caused some of the expefimental group to have more speed .-
. ' skill development than others. . .° . : S I

R




¢

OVERALL EVALUATION

.
¢ ,‘

Throughout the semester the instructor C\pcncnced dnﬂiculty keéplng thc experi-

-

mental group totally student-directed. Inexperience for both the teacher and the students,

‘time necessary for group work, and the peed for a large portion of the semester to be’
devoted to study techniques, riecessitated the instructor to adopt the pedagogic procedure.
This censisted of some teacher direction vja elicitation of responses by the students.

{ See each skill ev aluation) ‘

Overall student responses appeared favorable to group work, partlcularly in the area
of analysis and interpretation of articles. However, ‘despite thcxr interest there was con-
ttnual reliance upon the teacher for ‘aid or reassurance of their conclusions. In addition,

this enthusiasm was sporadic. Toward the latter part of the semester many students became ’

¢

less interested in group working, requesting more, téacher-direction. These: above con- .

clusions were observed from the interaction and attendance by the-students and ObSCl’V.‘k
tions of the teacher. In fact one of the biggest dnﬁerences between the two groups ‘was
the attendance factor. ‘ -

- The control group on the whole maintained bettér attendance throughout the semester
than the experimental group. The. experimental group attendance held until the last month
of classes. As mentioned previously, there appeared pedagogic reasons for this factor.

In the area of_teacher-made tests, both groups appeared ‘comparable grade-wise in all

tests except bn. critical anal)s|s The experimental group had lower test scores on the
W hole than the control group. )

From experiment, teacher-directed versus student-directed instruction, one might
conclude that neither procedure in total is viable. A combination of techniques appears
more efficient in a college-reading improvement course. The lack of credit for the course,

* the background/experience of the $tudents, etc. may all be reasons for-utilizing a combined

technique. , . -
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